Critical Thinking and Reflective Practices

(EDU 406)

VIRTUAL UNIVERSITY OF PAKISTAN



Critical Thinking and Reflective Practices (EDU 406) VU
Table of Contents

S No. | Lecture No. | Topic No. | Topic Pg no
1 1 1 What is Reflective Practice? 19
2 1 2 Why the Interest in Reflective Practice? 22
3 1 3 What is to be Gained from Reflective Practice? 25
4 1 4 Advantages and Drawbacks of Reflective Practice | 28
5 1 5 Why is Reflective Practice Important? 31
6 1 6 How can Reflection be Used for Practice? 34
7 2 7 Definitions of RP 36
8 2 8 Types of Reflection 39
9 2 9 Critiques of Reflective Practice 43
10 2 10 Formal and Informal Reflection 47
11 2 11 What do Professional Reflect on? 50
12 2 12 Assumptions 54
13 3 13 Achieving Best Practice 57
14 3 14 Implications for Achieving Best Practice 61
15 3 15 The Reflection Process 65
16 3 16 Reflexivity 70
17 3 17 Topics for Critical Reflection 74
18 3 18 Learning form Reflection 79
19 4 19 Methods of Reflection 82
20 4 20 Levels of Reflecting 85
21 4 21 Guided Reflection 87
22 4 22 Action Research 94
23 4 23 The Ceritical Friend 97
24 4 24 Participatory Methods for Reflection 101
25 5 25 Foundation Models 1: John Dewey 104

©Copyright Virtual University of Pakistan

Join VU WhatsApp Group: https://chat.whatsapp.com/CbEPu7qfeNV8v0dZdSyT8J

2



https://chat.whatsapp.com/CbEPu7qfeNV8v0dZd5yT8J

Critical Thinking and Reflective Practices (EDU 406) VU
26 5 26 Foundation Models 2: Donald Schon (1983) 108
27 5 27 Foundation Models 3: Kolb’s Reflective Cycle 112
(1984)

28 5 28 Foundation Models 4: Greenway’s 3-Stage Model | 116
(1995)

29 5 29 Foundation Models 5: Roth (1989) 121

30 5 30 Foundation Models 7: Peters (1991) 124

31 6 31 Critical Models 1: Brookfield’s Critical Lenses 127

32 6 32 Critical Models 2: John Model for Structured 131
Reflection (2000)

33 6 33 Critical Models 3: Rolfe, Freshwater and Jasper 135
(2001) -The “What” Model

34 6 34 Critical Models 4: Rodgers (2002) 139

35 6 35 Critical Models 5: Gore and Zeichner (1991) 142

36 6 36 Critical Models 6: Gibbs Reflective Cycle (1988) 144

37 7 37 From Theory to Practice: Boud’s Triangular 149
Representation

38 7 38 From Theory to Practice: the Atkins and Murphy | 152
Model

39 7 39 From Theory to Practice: John Smyth’s 157
Framework for Reflection on Action (1993)

40 7 40 From Theory to Practice: Agyris and Schon 1978 | 162

41 7 41 From Theory to Practice: Mezirow (2000) 167

42 7 42 Criticisms of Reflective Practice 171

43 8 43 What is Critical Reflection? (Part 1) 177

44 8 44 What is Critical Reflection? (Part 2) 183

45 8 45 Core Ideas about Thinking Skills 191

©Copyright Virtual University of Pakistan
Join VU WhatsApp Group: https://chat.whatsapp.com/CbEPu7qfeNV8v0dZdSyT8J

3



https://chat.whatsapp.com/CbEPu7qfeNV8v0dZd5yT8J

Critical Thinking and Reflective Practices (EDU 406) VU
46 8 46 Critical Thinking Development: A Stage Theory 195
47 8 47 Importance of Critical Thinking 202
48 8 48 A Scheme for Critical Thinking and RP 205
49 9 49 Bloom’s Taxonomy and Critical Thinking 210
50 9 50 Techniques for Critical Thinking 214
51 9 51 The 5-Step Model of Critical Thinking 222
52 9 52 Halpern’s Framework for CT 227
53 9 53 Critical Incident Analysis 232
54 9 54 Examining Your Personal Filtering System 236
55 10 55 Conceptual Learning: Learning through 238

Conceptual Innovation
56 10 56 Technical and Conceptual Learning 242
57 10 57 Conceptual Learning: Concepts and Frames 245
58 10 58 Conceptual Learning: New Realities 248
59 10 59 Conceptual Learning: Paradigm Shift 250
60 10 60 Conceptual Learning: Theories-in-Use or 254
Espoused Theories?
61 11 61 What is Reflective Writing? 257
62 11 62 A Structure for Reflective writing 260
63 11 63 Vocabulary for Reflective Writing Part 1 263
64 11 64 Vocabulary for Reflective Writing Part 2 267
65 11 65 Reflective Writing: Limitations of self-Reflection | 274
66 11 66 Reflective Writing: Strategies for Overcoming 278
Barriers
67 12 67 Developing Competences: Professional 282
Competences Part 1
68 12 68 Developing Competences: Professional 285

©Copyright Virtual University of Pakistan
Join VU WhatsApp Group: https://chat.whatsapp.com/CbEPu7qfeNV8v0dZdSyT8J

4



https://chat.whatsapp.com/CbEPu7qfeNV8v0dZd5yT8J

Critical Thinking and Reflective Practices (EDU 406) VU

Competences Part 2

69 12 69 Developing Competences: Professional 287
Competences Part 3

70 12 70 Developing Competences: Professional 291
Competences Part 4

71 12 71 Developing Competences: Provisional Model 294
Partl

72 12 72 Developing Competences: The Provisional Model | 298
Part 2

73 13 73 Reflecting Effectively 304

74 13 74 Reflecting Effectively: The Professional 308
Development Journal (PDJ) Part 1

75 13 75 Reflecting Effectively: The Professional 311
Development Journal (PDJ) Part 2

76 13 76 Reflecting Effectively: Critical Incidents 315

77 13 77 Reflective Action Planning 319

78 13 78 Indicators of a Reflective Practitioner 322

79 14 79 5-Key Features of Reflection 325

80 14 80 Ensuring Reflection Leads to Learning 328

81 14 81 Tools for Reflection 332

82 14 82 Social Criticality 336

83 14 83 Hegarty's Reflective Framework 339

84 14 84 Personal Practice Theory (PPT). 342

85 15 85 Understanding Self and Others: Professional 346
Identity

86 15 86 Understanding Self and Others: Developing 348
Professional Identity

©Copyright Virtual University of Pakistan
Join VU WhatsApp Group: https://chat.whatsapp.com/CbEPu7qfeNV8v0dZdSyT8J

5



https://chat.whatsapp.com/CbEPu7qfeNV8v0dZd5yT8J

Critical Thinking and Reflective Practices (EDU 406) VU

87 15 87 Understanding Self and Others: Multiple 351
Intelligence Theory and the Reflective Practitioner
Part 1

88 15 88 Understanding Self and Others: Multiple 354
Intelligence Theory and the Reflective Practitioner
Part 2

89 15 89 Understanding Self and Others: Multiple 358
Intelligence Theory and the Reflective Practitioner
Part 3

90 15 90 Understanding Self and Others: Making 361
Professional Identities through a Mentor

91 16 91 The Importance of Self-Awareness: How does RP | 366
support Professional Practice

92 16 92 The Importance of Self-Awareness: Applying the | 369
Competence Model Level 1- Unconsciously
Unskilled

93 16 93 The Importance of Self-Awareness: Learning to 372
Learn

94 16 94 The Importance of Self-Awareness: The Jo-Hori 376
window (Self-Evaluation in Practice)

95 16 95 The Importance of Self-Awareness: Using the Jo- | 380
Hori window

96 16 96 The Importance of Self-Awareness: The Jo-Hori 383
window in the Team Context

97 17 97 From Theory to Practice: Theory, Pedagogy and 386
Reflection

98 17 98 From Theory to Practice: Application 388

99 17 99 From Theory to Practice: RP and Professionalism | 391

©Copyright Virtual University of Pakistan
Join VU WhatsApp Group: https://chat.whatsapp.com/CbEPu7qfeNV8v0dZdSyT8J

6



https://chat.whatsapp.com/CbEPu7qfeNV8v0dZd5yT8J

Critical Thinking and Reflective Practices (EDU 406) VU

100 17 100 From Theory to Practice: Good Professional 394
Standing

101 17 101 From Theory to Practice: Personal Challenges to 397
Effective Reflective Practice

102 17 102 From Theory to Practice: Questioning 400

103 18 103 Frames, Perceptions and Interpretation: Frames 1 | 402

104 18 104 Frames, Perceptions and Interpretation: Frames 2 | 405

105 18 105 Analyzing Frames 1: Discovering Underlying 408
Assumptions and Values in Frames

106 18 106 Analyzing Frames 2: Discovering Assumptions 411

107 18 107 Interpolating Concepts and Ideas 414

108 18 108 Promoting RP through Inductive Action Planning | 417

109 19 109 Reframing for Resolving Difficult Controversies: | 420
The Reframing Matrix 1

110 19 110 Reframing 2: The Professions Approach 423

111 19 111 Reframing for Resolving Difficult Controversies: | 426
Problem Statements

112 19 112 Reframing for Resolving Difficult Controversies: | 428
Concept-Based Teaching and learning

113 19 113 Reframing for Resolving Difficult Controversies: | 431
Benefits of Concept-Based Teaching and learning

114 19 114 Reframing for Resolving Difficult Controversies: | 433
Pedagogical Shifts

115 20 115 Reframing for Strategic Creativity: Reframing in | 436
Four Steps

116 20 116 Reframing for Strategic Creativity: 3-Dimensional | 439

Instruction

©Copyright Virtual University of Pakistan
Join VU WhatsApp Group: https://chat.whatsapp.com/CbEPu7qfeNV8v0dZdSyT8J

7



https://chat.whatsapp.com/CbEPu7qfeNV8v0dZd5yT8J

Critical Thinking and Reflective Practices (EDU 406) VU

117 20 117 Reframing for Strategic Creativity: Conceptual 441
Learning

118 20 118 Reframing for Strategic Creativity: Epistemic 444
Stances

119 |20 119 Reframing for Strategic Creativity: Taxonomy of | 448
Reflective Thought

120 |20 120 Reframing for Strategic Creativity: The Ripples 460
Model

121 21 121 Reflective Teaching Practices: Criticality 454

122 21 122 Reflective Teaching Practices: Criticality 457
Critical Reflection= Critical Thinking

123 21 123 Critical Reflective Enquiry: Critical Philosophy 460

124 |21 124 Critical Analysis 463

125 21 125 Critical Analysis 2 (Part 1) 466

126 21 126 Critical Analysis 2 (Part 2) 469

127 22 127 Way of Knowledge Generation: Experimentation | 472

128 22 128 Way of Knowledge Generation: Nurturing 474
Relationships

129 22 129 Way of Knowledge Generation: Scientific Method | 478

130 22 130 Way of Knowledge Generation: Cycle SECI 480

131 22 131 Way of Knowledge Generation: Modelling and 483
Conceptual Innovation

132 22 132 Way of Knowledge Generation: Design 486

133 23 133 Theories, Knowledge and Practice: Teacher 488
Professionalism

134 23 134 Theories, Knowledge and Practice: The Moral- 492

Ethical Dimension in RP

©Copyright Virtual University of Pakistan
Join VU WhatsApp Group: https://chat.whatsapp.com/CbEPu7qfeNV8v0dZdSyT8J

8



https://chat.whatsapp.com/CbEPu7qfeNV8v0dZd5yT8J

Critical Thinking and Reflective Practices (EDU 406) VU

135 23 135 Theories, Knowledge and Practice: Teacher 495
Knowledge and Enquiry

136 23 136 Theories, Knowledge and Practice: Communities 499
of Practice (Part 1)

137 23 137 Theories, Knowledge and Practice: Communities 500
of Practice (Part 2)

138 23 138 Theories, Knowledge and Practice: Practice 504
Episodes

139 24 139 Reflecting and Connecting with Life-long | 507
Learning: Teacher as Lifelong Learners (Part 1)

140 24 140 Reflecting and Connecting with Life-long 511
Learning: Teacher as Lifelong Learners (Part 2)

141 24 141 Reflecting and Connecting with Life-long 516
Learning: Competency Framework for Lifelong
Learning

142 24 142 Reflecting and Connecting with Life-long 521
Learning: Work-based Learning (Part1)

143 24 143 Reflecting and Connecting with Life-long 525
Learning: Work-based Learning (Part2)

144 24 144 Reflecting and Connecting with Life-long 529
Learning: Work-based Learning (Part3)

145 25 145 RP and the Socratic Method 532

146 25 146 RP and the Socratic Method: The 4 Steps of the 535
Socratic Method

147 25 147 RP and the Socratic Method: Questions for Each 538
Steps in the Socratic Method (Part 1)

148 25 148 RP and the Socratic Method: Questions for Each 543

©Copyright Virtual University of Pakistan
Join VU WhatsApp Group: https://chat.whatsapp.com/CbEPu7qfeNV8v0dZdSyT8J

9



https://chat.whatsapp.com/CbEPu7qfeNV8v0dZd5yT8J

Critical Thinking and Reflective Practices (EDU 406) VU

Steps in the Socratic Method (Part 2)

149 25 149 RP and the Socratic Method: Questions for Each 546
Steps in the Socratic Method (Part 3)

150 |25 150 RP and the Socratic Method: Socratic Questioning | 550
and Critical Thinking

151 26 151 The Practice of Reflection: How to be Reflective | 553

152 26 152 The Practice of Reflection: Who Can We Reflect | 556
With?

153 26 153 The Practice of Reflection: Bloom and 559
Professional Careers

154 26 154 The Practice of Reflection: The Professional 562
Development Plan (PDP)

155 26 155 The Practice of Reflection: Why Be a Reflective 566
Practitioner?

156 26 156 The Practice of Reflection: Ghayle’s Process of 569
Development

157 27 157 Reflection on Professional Roles: The Nature and | 573
Purpose of Professionalism (Part 1)

158 27 158 Reflection on Professional Roles: The Nature and | 575
Purpose of Professionalism (Part 2)

159 27 159 Reflection on Professional Roles: Reflecting on 579
Notions of Professionalism

160 | 27 160 Reflection on Professional Roles: The Reflective | 583
Practitioner-Professional Relations with Pupils

161 27 161 Reflection on Professional Roles: The Reflective 586

Practitioner-Professional Relations with

Colleagues

©Copyright Virtual University of Pakistan
Join VU WhatsApp Group: https://chat.whatsapp.com/CbEPu7qfeNV8v0dZdSyT8J

10



https://chat.whatsapp.com/CbEPu7qfeNV8v0dZd5yT8J

Critical Thinking and Reflective Practices (EDU 406) VU

162 | 27 162 Reflection on Professional Roles: The Nature and | 590
Purpose of Professionalism: Reflecting on your
Contribution to the School)

163 28 163 The Impact of Organizational Dynamics: What 594
are teams

164 28 164 The Impact of Organizational Dynamics: RP and | 596
the Stages of Team Development

165 28 165 The Impact of Organizational Dynamics: Team 600
Cohesiveness and Performance and the Reflective
Practitioner

166 28 166 The Impact of Organizational Dynamics: Task 604
Interdependence

167 28 167 The Impact of Organizational Dynamics: 608
Behavior in Organizations

168 28 168 The Impact of Organizational Dynamics: 611
Reflecting on Motivation

169 29 169 Models and Mentors: Peer Mentoring 616

170 29 170 Models and Mentors: Mentoring Skills (Part 1) 620

171 29 171 Models and Mentors: Mentoring Skills (Part 2) 623

172 29 172 Models and Mentors: The Skills of Dialogue 630

173 29 173 Models and Mentors: Situated Learning 635

174 29 174 Models and Mentors: Social Learning Theory: 637
Elements of Social Cognitive Theory

175 30 175 The Dialogue Process in RP: Dialogue as a Self- 640
Assessment Tool

176 30 176 Reminder: Dialogue as a Self-Assessment Tool 643

177 30 177 The Dialogue Process in RP: Asynchronous 646

©Copyright Virtual University of Pakistan
Join VU WhatsApp Group: https://chat.whatsapp.com/CbEPu7qfeNV8v0dZdSyT8J

11



https://chat.whatsapp.com/CbEPu7qfeNV8v0dZd5yT8J

Critical Thinking and Reflective Practices (EDU 406) VU

Discussion- The Theory

178 | 30 178 The Dialogue Process in RP: Asynchronous 648
Discussion- The Practice

179 | 30 179 The Dialogue Process in RP: Dialogue Diaries 650

180 30 180 The Dialogue Process in RP: The Academic 653
Portfolio

181 31 181 Collaborative Observation and Feedback: Teacher | 657
collaborating

182 | 31 182 Collaborative Observation and Feedback: Peer 662
Observation (Part 1)

183 31 183 Collaborative Observation and Feedback: Peer 665
Observation (Part 2)

184 31 184 Collaborative Observation and Feedback: Peer 667
Observation (Part 3)

185 31 185 Collaborative Observation and Feedback: Whatis | 669
Lesson Study

186 31 186 Collaborative Observation and Feedback: How do | 672
RPs Share Learning form Lesson Study

187 31 187 Collaborative Observation and Feedback: Group 675
and Peer Supervision

188 31 188 Collaborative Observation and Feedback: 679
Supervision: What Is It?

189 | 32 189 Collaborative Observation and Feedback: A 684
Question -Based Approach to Supervision: The
7C’s

190 32 190 Collaborative Observation and Feedback: 686

Differentiated Supervision: The Premises

©Copyright Virtual University of Pakistan
Join VU WhatsApp Group: https://chat.whatsapp.com/CbEPu7qfeNV8v0dZdSyT8J

12



https://chat.whatsapp.com/CbEPu7qfeNV8v0dZd5yT8J

Critical Thinking and Reflective Practices (EDU 406) VU

191 32 191 Collaborative Observation and Feedback: 688
Challenges of Inter-Professional Working for
Reflective Practice: Drivers of Inter-Professional
Learning

192 32 192 Collaborative Observation and Feedback: 690
Challenges of Inter-Professional Working for
Reflective Practice: Principles of Inter-
Professional Learning (IPL)

193 32 193 Challenges of Inter-Professional Working for 691
Reflective Practice: Effective Inter-Professional
Team-Working

194 32 194 Collaborative Observation and Feedback: 694
Communities of Practice and IPL (Part 1)

195 32 195 Collaborative Observation and Feedback: 697
Communities of Practice and IPL (Part 2)

196 32 196 Collaborative Observation and Feedback: The 700
Role of the Reflective Practitioner in IPL

197 33 197 What is Grounded Theory? 704

198 33 198 Grounded Theory: Stages in Developing a 708
Grounded Theory (GT) 1

199 |33 199 Grounded Theory: Stages in Developing a 712
Grounded Theory (GT) 2

200 33 200 Grounded Theory 715

201 33 201 Types of Grounded Theory Design 719

202 33 202 Types of Grounded Theory Design: Criteria for 722
Evaluating Grounded Theory

203 34 203 Building Theory from and For Practice: 725

Framework for Organizing Teachers’ Learning

©Copyright Virtual University of Pakistan

Join VU WhatsApp Group: https://chat.whatsapp.com/CbEPu7qfeNV8v0dZdSyT8J

13



https://chat.whatsapp.com/CbEPu7qfeNV8v0dZd5yT8J

Critical Thinking and Reflective Practices (EDU 406) VU

and Knowledge: Building Practice

204 | 34 204 Building Theory from and For Practice: A Process | 728
for Personal Theory Building (Part 1)

205 34 205 Building Theory from and For Practice: A Process | 731
for Personal Theory Building (Part 2)

206 34 206 Building Theory from and For Practice: Using 735
Evidence 1

207 | 34 207 Building Theory from and For Practice: Using 739
Evidence 2

208 34 208 Building Theory from and For Practice: Teacher’s | 743
Knowledge Management

209 |35 209 Action Research: Three Particular characteristic of | 748
Action Research

210 35 210 Action Research: The Reflective Practitioner 753
Engaging in Action Research

211 35 211 Reason to do Action Research 757

212 35 212 The Nature of Action Research 763

213 35 213 Action Research for Continuous Improvement 765

214 35 214 Action Research: Gathering Data 769

215 36 215 Appreciative Inquiry: An Introduction 773

216 | 36 216 Appreciative Inquiry: An Introduction 778

217 | 36 217 Appreciative Inquiry: 5 Principle of Al 781

218 | 36 218 Appreciative Inquiry: From Al to Transformative | 785
Inquiry (Part 1)

219 |36 219 Appreciative Inquiry: From Al to Transformative | 789
Inquiry (Part 2)

220 36 220 Appreciative Inquiry: The 5-1 Approach 793

©Copyright Virtual University of Pakistan
Join VU WhatsApp Group: https://chat.whatsapp.com/CbEPu7qfeNV8v0dZdSyT8J

14



https://chat.whatsapp.com/CbEPu7qfeNV8v0dZd5yT8J

Critical Thinking and Reflective Practices (EDU 406) VU

221 37 221 Extension to Dewey’s Work: Reflection as 798
Rationality

222 37 222 Dewey and Reflective Thinking (Part 1) 801

223 37 223 Dewey and Reflective Thinking (Part 2) 805

224 | 37 224 Dewey: Routine Action and Reflective Action 810

225 37 225 Dewey: Phases of Reflective Thought 811

226 37 226 Dewey: Experience, Reflection and Learning 813

227 38 227 Extension to Boud’s Representation 817

228 38 228 Extension to Boud’s Representation: 819
Understanding the three Stages of Boud’s Model

229 38 229 Extension to Boud’s Representation-Issues 822

230 |38 230 Extension to Boud’s Representation-Naming 825
Barriers to Reflection (Part 1)

231 38 231 Extension to Boud’s Representation-Naming 827
Barriers to Reflection (Part 2)

232 38 232 Overcoming Barriers to Reflection: Overcoming 831
Barriers by Oneself

233 39 233 Extension to Gibb’s Model: Revisiting the six 834
Phases of Reflection Using Gibb’s Model

234 39 234 Extension to Gibb’s Model: Describing the Phases | 838
of Reflection Using Gibb’s Model (Part 1)

235 39 235 Extension to Gibb’s Model: Describing the Phases | 841
of Reflection Using Gibb’s Model (Part 2)

236 | 39 236 Extension to Gibb’s Model: Action Plan 844

237 39 237 Extension to Gibb’s Model: Using Gibb’s 848
Reflective Cycle for Deeper Reflection

238 39 238 Trans-disciplinary Skills in Gibbs’ Model 851

©Copyright Virtual University of Pakistan
Join VU WhatsApp Group: https://chat.whatsapp.com/CbEPu7qfeNV8v0dZdSyT8J

15



https://chat.whatsapp.com/CbEPu7qfeNV8v0dZd5yT8J

Critical Thinking and Reflective Practices (EDU 406) VU

239 | 40 239 Extension to John’s Model of Structured 856
Reflection: Describing the Stages of Structured
Reflection (Part 1)

240 |40 240 Extension to John’s Model of Structured 860
Reflection: Reflecting on Cue Questions (Part 1)

241 40 241 Extension to John’s Model of Structured 865
Reflection: Using John’s Model (Part 1)

242 | 40 242 Using John’s Model Looking in- Thoughts and 867
Emotions (Part 1)

243 40 243 Using John’s Model: Considering the Cue (Part 1) | 871

244 140 244 Using John’s Model: Writing Reflexively and 873
Writing Reflectively (Part 1)

245 41 245 Extension to John’s Model of Structured 876
Reflection: Describing the Stages of Structured
Reflection (Part 2)

246 41 246 Extension to John’s Model of Structured 880
Reflection: Reflecting on Cue Questions (Part 2)

247 | 41 247 Extension to John’s Model of Structured 881
Reflection: Using John’s Model (Part 2)

248 41 248 Using John’s Model Looking in- Thoughts and 883
Emotions (Part 2)

249 | 41 249 Using John’s Model: Considering the Cue (Part 2) | 886

250 | 41 250 Using John’s Model: Writing Reflexively and 888
Writing Reflectively (Part 2)

251 42 251 Taking Reflective Practice Forward: Introduction | 890

252 | 42 252 Taking Reflective Practice Forward: Professional | 892

Practice

©Copyright Virtual University of Pakistan
Join VU WhatsApp Group: https://chat.whatsapp.com/CbEPu7qfeNV8v0dZdSyT8J

16



https://chat.whatsapp.com/CbEPu7qfeNV8v0dZd5yT8J

Critical Thinking and Reflective Practices (EDU 406) VU

253 42 253 Taking Reflective Practice Forward: A Clean 894
Approach to Reflective Practitioner

254 | 42 254 Taking Reflective Practice Forward: Comparing 897
Models

255 | 42 255 Taking Reflective Practice Forward: Self-Directed | 901
Learning -What is it?

256 | 42 256 Taking Reflective Practice Forward: Self-Directed | 903
Learning 2

257 43 257 Higher Order Thinking for a Unified Curriculum, | 905
Instruction and Learning: Three Dimensions of
Critical Thinking

258 43 258 Higher Order Thinking for a Unified Curriculum, | 908
Instruction and Learning: Conceptualizing Higher
Order-Thinking

259 |43 259 Higher Order Thinking for a Unified Curriculum, | 910
Instruction and Learning: Reflective Practice and
Higher-order Thinking

260 |43 260 Higher Order Thinking for a Unified Curriculum, | 912
Instruction and Learning: Assumptions of
Teaching

261 43 261 Higher Order Thinking for a Unified Curriculum, | 914
Instruction and Learning: 21* Teaching
Assumptions

262 |43 262 Higher Order Thinking for a Unified Curriculum, | 915
Instruction and Learning: The Paradigm Shift

263 44 263 The Future of Reflective Practice: An Introduction | 918

264 | 44 264 The Future of Reflective Practice: Perspective of | 920

RP in the New Professional Environment

©Copyright Virtual University of Pakistan
Join VU WhatsApp Group: https://chat.whatsapp.com/CbEPu7qfeNV8v0dZdSyT8J

17



https://chat.whatsapp.com/CbEPu7qfeNV8v0dZd5yT8J

Critical Thinking and Reflective Practices (EDU 406) VU

265 44 265 The Future of Reflective Practice: New Ways for | 921
Collaborating in Professional Work are Emerging

266 | 44 266 Reflective Practice Will Evolve Continually: 924
Traditional Teaching Skills

267 | 44 267 Reflective Practice Will Evolve Continually: New | 929
Teaching Skills

268 44 268 Reflective Practice Will Evolve Continually: 931

Better Teaching

©Copyright Virtual University of Pakistan
Join VU WhatsApp Group: https://chat.whatsapp.com/CbEPu7qfeNV8v0dZdSyT8J

18



https://chat.whatsapp.com/CbEPu7qfeNV8v0dZd5yT8J

Critical Thinking and Reflective Practices (EDU 406) YU

Critical thinking and Reflective Practices (EDU 406)

An introduction to reflective practice
Topic 1
What is Reflective Practice?
In these lectures we’ll look at the place of reflective practice in teaching. What is reflective
practice? Reflective practice is an ongoing and dynamic process for the teacher. It involves
thinking critically and deeply about what is happening in the class room. It occurs
spontaneously, immediately but, also goes in a very planned and structured way. Most
importantly, reflection leads to action. Teachers need to value reflection and evaluation of their
own practice and their own professional role in the class room. In addition, teachers’
professional knowledge and understanding includes ways to reflect and ways to evaluate what is

happening. This is part of the professional role of the teacher.

There is one quality above all which is important for making a teacher a good teacher and this is

the ability to reflect on the what, why and how the things are happening in the classroom. The

ability to think about, how we are working and most importantly, it is the ability to adapt and
change teaching in relation to what is happening in the classroom. Reflection is a key to
successful teaching. Most teachers do spend time thinking about their students and thinking
about what is happening in the classroom but it is true to say that very often as teachers we don’t

take that step further. We don’t reflect on the actions and don’t think through the consequences
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of what is being going on in the classroom. What is the implication of this for reflective

practice?

Teaching is a profession and as such in a professional setting reflection is very deliberate. It is
also purposeful. There is a reason for it. It is structured and it links our understanding to
theory to practice and also includes deep learning and not superficial learning. Therefore,
reflective practices aimed at development ...... becoming a reflective practitioner is becoming

an excellent teacher.

Let us look at a quote by a researcher into teaching. Jenny Moon says “Reflection is a form of
mental processing that we use to fulfil a purpose or to achieve some anticipated outcome. It is
applied to gain a better understanding of relatively complicated or unstructured ideas and is
largely based on the reprocessing of knowledge, understanding, and possibly, emotions that we

already possess.” (Moon, 2005:1)
What are the key words that we can take from this message?
Mental processing (reflection is structured thoughtful, it is not superficial)

Better understanding (we gain a clearer, thoughtful understanding of what is happening in the

classroom and reflection includes the teacher in the process of teaching)

Classroom Management Strategies

Reflective practice aims to change thoughts like these......
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It changes words like “I don’t feel confident or I am bored or I used to have lots of ideas but now
I don’t have any idea at all.” ......... into questions like “Now I feel confident. I tried some of
your ideas and actually they worked better at the moment I am improving my knowledge.”
Reflection changes the way the teacher works. Now we can see why reflective practice is

important and the teacher, the reflective practitioner is a successful teacher
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Topic 2
Why the Interest in Reflective Practice?

Reflective practice encourages the teachers to understand their:

e learners,
e their needs and

e their abilities.

Stephen Brookfield (1995:92) says “of all the pedagogic tasks teachers face, getting inside

students’ heads is one of the trickiest. It is also the most crucial.”

Reflective practice is therefore, more likely to develop reflective learners. Reflective learners are
lifelong learners. Finally, and most importantly, reflective practice is the key to the teachers to

improvement.

Why Reflect?

Reflective practice leads to

e Higher quality teaching and therefore better outcomes for learners.

e Awareness for the teachers of the values of teaching and their own beliefs about teaching.
e Challenge and to change

e More inclusive environments for learners.

e Improvement

e promotes collaboration between teachers as professionals.
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Why is reflective practice so important?

Research shows that reflective practice is crucial for teacher’s learning and for extending their
skills as professionals. It is a highly personal process for any teacher and the teacher requires the
professional to take their daily class room experiences to internalize, understand them to pull
them over in their mind. In this way, it is possible for the teacher to filter through what is
happened to focus on what is most important, to understand their personal values and their biases

as teachers before deciding how to better move forward as a practitioner.

Research also shows that teachers, who regularly reflect on their teaching, reflect on why they do
things and reflect on new knowledge which is being created, use this to achieve the best

outcomes for their students.

Consider this simple task for example, make a list for yourself.

a) Make a list of the teaching strategies that you have used over the last 2 - 3 weeks. For
example, small group activities, lectures, presentations or demonstrations.

b) Analyze each strategy: what was your role in that, what is the role of the learners in that
strategy, what tasks did you actually use?

c¢) Examine each approach, what went ‘badly’. List the unexpected factors that may be go
badly. Discuss this with the colleagues in school.

d) Further research shows that reflective practice leads to a commitment to on-going
development to on-going learning and therefore, on-going excellence (Comer, 2008;

Howard, 2003).
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This is not necessarily tied to specific training or in service courses you might do but is actually
about what goes on in the classroom day to day ......... What is gone well? .... and .... Why

that might be?

Reflective practice is a process by which you stop and think and you consciously analyze the

decisions you make.

Critical analysis and evaluation for the teachers refocuses the thinking of the teachers and helps

to generate the knowledge needed for good quality teaching. We can represent this visually:

Subject
knowledge

Research

Reflective
practitioner

Interpersonal
relationships

Personality

You can see the reflective practitioner in the center of a whole range of different skills and
understandings: subject knowledge, teaching skills, interpersonal relationships in the school as

well as their own personality with a focus on research and teaching.
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Topic 3
What Is to Be Gained from Reflective Practice?

Clearly, reflective practice means best practice. It provides a real shift in focus for the teacher
away from deterministic views of teaching, a shift in the power of teaching. It creates a general

dialogue about what is teaching and learning.

Achieving best practice

For example, consider a story. This story is taken from David Habersham’s novel “The
Reckoning.” Hal Sperlich, an executive of Ford motors, on one of his visits to Japan in the early

1970s, noticed that there were no repair bays for defective cars.

“Where do you repair your defective cars?” Sperlich asked the engineer.

“We don’t have to repair our cars,” the engineer answered.

“Well, then” Sperlich asked, “where are you inspectors?”

“The workers are the inspectors” his guide answered. (Halberstam, 1978:716)

What we conceive from this story is the shift in para in terms of what is quality away from

deterministic views to the teacher as the focus.

During the last two decades, the slogan of reflective practice has been embraced by many by
teachers, by teacher researchers and by institutions and even government. The move toward

seeing teachers as reflective practitioners is also a rejection of a top-down view of what teaching
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and learning is all about, where teachers are simply conduits of knowledge from the government

to students, from organizations to learners.

On the surface, the reflective practice movement involves recognition that teachers should be
more active in formulating the purposes and also the outcomes of the work in the classroom and

they need to play a leadership role in terms of curriculum development and school reforms.

The benefits of reflective practice

Most importantly, reflection helps us as teachers to develop our own learning and provides a
teaching framework. Stephen Brookfield (1995) explained this and proposed the following

framework. According to him, reflective practice

e Allows us to consciously develop our own repertoire of strategies and techniques in the
classroom. We can draw upon our teaching and use this in the context and discipline of
teaching.

e Helps us to take informed decisions in the classroom to take the actions which are
meaningful and justified and be able to explain these to others.

e Helps us to adjust our teaching, respond to problems and issues which we have faced as
teachers in the classroom. For example, rather than just reacting to a poor evaluation, we
investigate and try to understand the underlying reasons for a poor evaluation and use

this to take appropriate action.
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e Helps us to become aware of the underlying beliefs and assumptions that we have as
teachers about teaching and learning and as a consequence we can try to understand what
we do and why we do.

e Helps to promote a positive learning environment. Through reflection, our teaching
becomes much more responsive to the students and their feedback and through this we
get good quality learning.

e Helps us to locate our teaching in the broader institutional and even social context in

which teaching and learning takes place.
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Topic 4

Advantages and Drawbacks of Reflective Practice

Critique of reflective practice

Schon (1983) coined the term ‘reflective practice in his book The Reflective Practitioner. Since
then, the term reflective practice (RP) has been adopted in a wide range of professions
worldwide. A number of critiques were also developed since then. We need to consider these

drawbacks of RP.

The key principles in relation to reflective practice and the drawbacks associated with it

are:

e Lack of conceptual clarity
e Too much focus on the individual

e Failure to acknowledge the discussion, dialogue (discourse) around reflective practice in

teaching.

e Failure to understand the complexities involved in teaching in the classroom.

Let us look at each of these in turn.

Lack of conceptual clarity

What is reflective practice? Indeed, what is reflection? Everybody would answer this question
differently. Van Manen (1995) says, the notion of reflection is changing and may refer to a

complex array of cognitively and even philosophically distinct approaches and attitudes.
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Bleakley (1999) wrote that reflective practice is becoming a ‘catch-all’ term used for something

which is very ill-defined.

Different authors frame reflective practice and its applications differently, emphasizing one
aspect over another. Similarly, in practice theory is interpreted and applied in many different

ways, within different institutions and between professionals.

This all leads to a lot of confusion.

Consequently, the concept of RP is abstract.

e [tisill-defined.
e [t is open to multiple interpretations.

e tis applied in a wide variety of ways in different practice environment.

Focus on the individual

It is another critique. The theory places too much emphasis on the individual teacher. For
example, Sandywell (1996) wrote that RP limits what the teacher says. As the other (the wider
community, the students) in the class room such the student is excluded from the process (the

action of reflection). He describes RP as an ‘inner contemplation’ conducted in isolation.

In Sandywell’s view, there is an emphasis on individual reflection which fails to consider the
accounts of others (students in particular) within the community and within the process in which

the reflection occurs.
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Taylor and White (2000) note that RP opens up uncertain, ambiguous and complex worlds and
tends to close much of this down again by obscuring students’ perspectives and trying to freeze

knowledge in a moment in time.

Discourses in practice

Schon’s theory does not acknowledge the problematic nature of language and discourse within

practice environment.

It is another critique. RP is seen as something which ignores discussion and theory and is used to

construct meaning from an individualistic perspective.

Lather (1991) draws attention to the language which we use as teachers and how we frame RP.
According to him, when such an understanding of language is applied to practice, this raises a

question of ‘who’ frames the questions and whose account is put forward.

Where is the ‘other’?

There is a danger of treating those with whom we are reflecting (our students or colleagues) as
objects or things rather than people. Without a proper consideration of human encounters, we are
in a danger of confronting ‘others’ as things .... to be objectified and manipulated rather than

accurately reflect (Gardiner, 1999: 64).
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Topic 5
Why Is Reflective Practice Important?

Reflecting critically allows us to synthesize different perspectives to help, explain or to justify
and challenge what we have encountered in our teaching. RP may provide evidence to support
our views or our practices or it may even challenge them. Critical reflection also allows us to
analyze what we have learned and how we have learned it. Most importantly, it enables us to
take control of our own development. It is in light of these two functions of reflective practice
that a great deal of importance is now placed on critical reflection in the process of professional

development for teachers.

Why it is important?

Many teachers already think about their teaching and talk to colleagues about it too. For

example, “My lesson went very well today” ...... or a lot of teachers say “My students didn’t
seem to understand” .... or even “my students were so badly behaved today.” This is a form of
reflection.

However, without more time spent focusing on or discussing what has happened, we may tend to
jump to conclusions and look at things quite superficially. We may only notice our reactions and
reactions of the particular students in the class room. Reflective teaching therefore implies a
more systematic and thorough process. It is a process of collecting, recording and analyzing our
thoughts and observations, as well as those of our students and using these to make changes. For

example, if a lesson went well, we can describe it and think about why it was successful.
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If the students didn’t understand a learning point that a teacher introduced in the classroom, we
need to think about what we did and why it may have been unclear. If students are misbehaving -
-- what were they doing, when were they doing ------- and most importantly why were they doing

it.

Working in this reflective way allows us to take control of our learning and our development. It
allows us to make changes in our practice that will develop our overall competence as teachers.

This preparation should be the same for all events and all occurrences in the future.

How RP can develop vour work further

RP can help you to

Address student’s needs

RP can help you to think about the way you have responded to your students and how you can

better develop strategies in the future.

Working with colleagues

RP can help you work with colleagues more effectively. Reflecting on the way you interact with
colleagues can help you to create better relationships in the school. This can help you enjoy your

work far more.

Your role with your students
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RP can help you to think about your role and your students. By thinking about the effectiveness
of the way you work with the students, you can tailor your approach to suit their needs and their

interest.

Planning students’ learning

You can plan students’ learning more effectively by considering the effectiveness of your pans
and this can help you to develop new systems of planning and recording information much more

in the future.

Working with external agencies/parents

RP can help you work more effectively with parents by thinking through how you work with
parents and other external agencies. You may develop a stronger working relationship with them

and build better lines of communication.

Over to you!

So, it is over to you! Consider how you have used RP and how reflection has changed the

outcomes of teaching.

Think about how your practice has improved because of your reflection and what the impact of

reflection has had around you.
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Topic 6
How Can Reflection Be Used for Practice?
So, we need to consider how RP can be operationalized, how can reflection be used for practice.

To do this we need to consider the key principles of RP.

Principles of RP

1. RPis problem-oriented or in other words problem-posing or problem-solving.

2. RPis based on action research. Action research is a very powerful tool for change and
improvement based on a cyclical process of thinking, planning and doing.

3. RP ensures that teaching and learning are research-led

4. RP is data driven. This means that there is ownership by the teacher of the data which is

central to the teacher professional development.

If reflection is thinking — How is the thinking done?

It is important to consider how the thinking is done (the actual cognitive processes) and also to
consider why it has occurred and why it involves the stimulus, as well as the learning and

changes the outcomes that occur.

Hatton and Smith (1995) say that three types of reflection are important for the teachers.

3 specific types of reflection
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1. Technical rationality: (Behavior and skills) This is essentially the practical skills that
the teacher brings to teaching the students. It is the behaviors and the attitudes, the beliefs
that the teacher has about learning that impacts on their teaching in the classroom.

2. Reflection-on-action: This involves description and justification. It is dialogic, in other
words a discussion. It is explorative and also engages multiple perspectives and factors.
Reflection-on-action happens after teaching.

3. Reflection-in-action: This is the teacher’s thinking ‘in the moment’. Thinking which
occurs in the second by second, the minute by minute. Teaching that occurs between the

interactions, between the teacher and the student in the classroom.

So, there are three types of critical thinking, three types of reflection, technical rationality,

reflection-on-action and reflection-in-action.
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Topic 7

Definitions of RP
In this lecture some definitions of RP will be introduced. Reflective practice and reflective
practitioner have been spoken about quite a long time. In 1910 Dewey wrote that reflective
practice is “the active persistent and careful consideration of any belief or supposed form of
knowledge in the light of the grounds that support it”. This means as a teacher, you ‘Il have a
questioning approach. You will consider why things are as they are and how they may be also.
Dewey went on to say that being reflective “enables us to direct our actions with foresight .... It

enables us to know what we are about what we act”. This is extremely important for the teacher.

Simply because what you do in the classroom and how you behave should have been carefully
planned. It should be informed by theory and your experience and it should also be very
purposeful. Schon (1983) presents a slightly different view, a different definition of reflective
practice. He regards reflection as having two key aspects: reflection-in-action and reflection-on-

action.

Reflection-in-action: It refers to the thinking the reflection that the teacher does moment to
moment while teaching is happening there in the classroom. It is a reflection on what the
students are doing or saying and also what the teacher is doing. Reflection-in-action allows the
teacher to see clearly what is happening to consider why is happening and then to respond to do

things differently in relation to that reflection.
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Reflection-on-action: It occurs after teaching has taken place, after learning has happened. You
may think more deeply at this point about what the pupils didn’t understand. What caused
something to happen in the classroom and what options were valuable to you, while you were
teaching. Your responses will depend therefore, on the level of knowledge and experience and
your understanding of theories and the values, the beliefs you have as a teacher in relation to this

type of reflection.

In RP the practitioners engage in a continuous cycle of self-observation and self-evaluation. This
then, leads to a better understanding of our actions and our reactions and this prompt learning for
ourselves and supports learning for our learners (Brookfield, 1995; Thiel, 19991). Therefore, the
goal of RP is not necessarily to address a specific problem or a question, a query that you define
as a teacher, but to catch you to think about your practice in general on an ongoing continual
basis (Cunningham, 2001). For example, “practitioners frame the problem of the situation. They
determine the features, to which they will attend, the order they will attempt to impose on that

situation and the directions in which they will try to change what happened™.

This is what RP is about.

In this process, they identify both the ends to be sought in reflection and also how reflection will

take place the means by which the reflection will occur (Schon, 1983)

Which definition?

Consider these questions as reflective practitioner:
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e  Which definition do you prefer and why?

e Based on these definitions, which elements do you think are most important for
reflection?

e [s there something missing that you think should be included in a definition of reflective

practice?
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Topic 8

Types of Reflection

Hatton and Smith (1995) identified two types of reflective practice.

1. Dialogic reflection

2. Critical reflection
Each is different and represents a different level of engagement in reflective practice.

Dialogic reflection: it refers to a less intensive process then critical reflection. It involves a self-
discourse with the teacher. It’s an attempt to explore an event internally. It involves considering

the judgments and decision that the teacher has made during their teaching.

Example

Dialogic reflection is an example of a basic form of reflection proposed initially by Brockbank
and McGill (2000). They said that in dialogic reflection, the individual thinks about what they
are going to do in their teaching, about the information they’d like to convey to the students and
how they would do this, the methods they would use to convey that information. They also
consider the level of engagement of the student in the class. Afterwards they then reflect on
learning. They think about how far the individual goes for the students, the objectives for the

lesson of the teacher have actually been made. This can be represented in the following model.
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Dialogic Reflection

Preview of
intentions

Reflection-

on-action

We can see that dialogic reflection starts with some pre-thinking about what is going to be

taught, then the lesson takes place and then as reflection on what happened in our lesson.

Dialogic reflection as with all forms of reflection is based in a constructivist approach to
teaching. Therefore, requires the teacher to evaluate and re-evaluate their personal view and
thinking about education, teaching and learning. While this is an important first step. There are

some people who say that it is essentially purely about awareness rising. Although it can
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improve confidence but it does not necessarily improve the situation or make a difference to the

quality of teaching.

This is in contrast to critical reflection.

Critical reflection: This refers to efforts from a much broader perspective, thinking about
historical even political perspectives on the problems which are being encountered. This is been
described by Boyd and Fales (1983) as “the core difference between whether a person repeats
the same experience several times becoming highly proficient in one behavior, or learns from

experience in such a way to be cognitively and affectively changed”.

Therefore, critical reflection facilitates transformational learning in a way that dialogic reflection
does not and transformational learning can happen gradually, slowly over a period of time or it

can happen quite suddenly based on some critical situation in the classroom.

What do these considerations mean for RP?

It suggests that RP is

Non-judgmental

Collaborative, and

Should be flexible and based on open-mindedness.

A reflective practitioner must recognize that learning from what does not work is also extremely

valuable. There must be room for ‘failure’ in the reflective process.
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RP is more effective when teachers and students work together.

Learning from others is also another significant factor in RP. It is enhanced through

collaboration and dialogue with colleagues and others (students).

Therefore, reflective practice for the teachers means.... being a life-long learner.
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Topic 9
Critiques of Reflective Practice

According to Steve & Brookfield (1994, 1995) there are cultural and personal risks involved in
RP and therefore not everyone may feel empowered by the process. Moreover, such thinking or
reactions to reflective practice becomes time-consuming activity and difficult to do and can

result to quite planned and mechanical processes involved in thinking.

Ash (2002) agrees that teachers can “choose not to reflect on their practice constructively and
critically, preferring to fall back on pre-conceived understandings of how they and their pupils

should conduct themselves in the classroom™.

Similar critique is offered by Boud and Walker (1998). They say that RP can also become like

following a recipe. It’s simply a checklist that people go through methodically without thinking.
Therefore, raises some ethical concerns.

Ethical concerns

The teaching and application of RP have generated these concerns over the period of time and
they continue to be discussed. These ethical concerns relate to issues of confidentiality, privacy,

informed consent and also in relation to the professional relationships that teachers have.

Therefore, practitioners who are engaging in RP need to be aware of these concerns, and the
risks involved in the process o0f RP. A further problem can be with the way reflection takes

place. It can lead to feelings of disapproval and self-rejection because the process is so critical.
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Further, if an individual understands the word ‘critical’ to mean ‘negative’, that can have very

serious consequences long term for the teacher.

There are also professional concerns around the process of RP.

Professional concerns

If RP is done badly or ineffectively, this has a consequence in terms of what can be missed for
the teacher and the value of it goes diminished. If RP is applied in an uncritically way, then
reflection can actually reinforce prejudices and pre-conceived ideas about teaching and learning
and about practice. This can actually lead to continuation of the way sudden practices are used in

the classroom.

RP at the level of the individual practitioner means that organizations can actually remove
themselves from the responsibility of professional development, moving it to the individual

rather than the organization.

Pedagogic concerns

Reflective teaching raises two main pedagogic concerns;

Developmental readiness

Are the teachers ready for this sort of developmental activities?

Do they have developmental readiness? And also, the extent to which forcing teachers to reflect

may be counter-productive. Developmental readiness identifies the difference between a novice
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teacher and an experienced teacher. The novice teacher may not be ready to reflect critically.
Therefore, developmental readiness defines a distinction between a novice teacher and the expert

who has practical mastery.

Forced RP

If RP is forced on the teacher for example, as part of the course, this can actually affect the
quality of the reflection and especially where it may be linked to an appraisal process for

teachers, any sort of genuine and honest critical self-evaluation could actually be diminished.

Conceptual concerns

There are conceptual concerns about how ideas can be transplanted from one place to another.

Is there clarity of understanding of what teaching and learning is and what reflective practice is

as a process?

It can be understood in multiple different ways and actually therefore, the exercise of RP can
engage in different traditions and therefore, is no uniform between teachers and organizations

(Finlay, 2003).

Therefore, some may see it as a primarily personal or even confessional process that
deconstructs socially situated action and therefore does not have broader implications for

teachers.
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When people talk about ‘reflexivity’, ‘reflective practice’ or being a ‘reflective practitioner’,

what exactly are they referring to?

The term is actually too diverse and poorly defined.
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Topic 10
Formal and Informal Reflection

Let us look at formal and informal reflection as part of the RP process.

Informal reflection

It relies on self-questioning and also develops awareness for the teacher of their own assumption.

Formal reflection

In contrast, formal reflection draws on research & theory and provides guidance and a

framework for the teacher as a part of the RP process.

Informal reflection: This relies on experiential learning. Experiential learning is an approach to
informal reflection is often quite dysfunctional. It is always incomplete. It is a cyclical process,
one thing leading on to another and therefore, is never ending. This is based on reflection on
present experience and this can therefore, lead to misinterpretation. Such an approach can be
manipulated to fit our own beliefs and therefore, can be quite biased because we view the world

quite selectively. What we see and what we hear, we view through our own internal lens.

Informal reflection can be both planned and unplanned but will always involve a conscious
awareness that learning is actually taking place. A by-product of some other activity, usually

unintentional or unexamined and can actually test here our beliefs.
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Formal reflection: learning from formal reflection is a little bit different. It requires becoming
aware of conscious learning in non-routine situation. Learning from formal reflection also
requires an awareness of learning to surface, to not be tacit (understood), to move from being

tacit to being more explicit. In literature this referred to as ‘mindfulness’.

Therefore, formal reflection requires models and frameworks for the teacher to use. These
provide a very specific and structured approach to reflection. All formal models rely on

following parameter:

Learning

Behavior Visible behavior

Function: teaching, maintaining professional relationships

Reasoning/Judgment | Student-oriented understanding

Function: problem-solving

Professional Critical appraisal of literature and own practice

thinking Function: optimizing teaching based on experience

Personal reflection Mindful awareness; exploring

Function: balance

1. Behavior: There is a visible behavior and the function associated with that is teaching
and maintaining professional relationships in the school.

2. Reasoning/Judgment: This relates to student-oriented understanding and also about
function of problem solving.

3. Professional thinking: The teacher engaging in a critical appraisal of literature in relation

to their own practice and the function is to optimize teaching based on experience.
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4. Personal experience: This is a mindful awareness of what is happening in the classroom.
The teacher exploring what is being going on and the function of this is to balance, what
is happening to eke out (use) all the good things and to identify the problems which need

to be resolved.
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Topic 11
What do professional Reflect On?

Teachers reflect on the

e philosophy that provides the foundation for their teaching,
e their values and beliefs about teaching and learning,

e their practice

Reflection on vour philosophy

What does it mean that the teacher reflects on philosophy?

There are different perspectives that we all hold that an individual teacher who have about
children, about parents, and about families and also about themselves as a professional, as a

teacher.

For example, children’s rights and the extent to which children’s views can be taken into account
in the classroom. These are philosophical foundations that the reflective practitioner needs to be
considered. In terms of the philosophical foundation, the teacher will consider their professional

roles and influence that they have in children’s lives and in the lives of their families.

The perceptions that you have of children and of parents and the families and the extent to which
these reflect cultural competence are part of the philosophical foundation. Your understanding
and respect for families’ and children’s cultures and communities is part of what was influencing

your teaching.
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So, reflecting on your philosophy is also whether you gave children the opportunity to express
their thoughts and their feelings and the support you give to that level of independence. It is also
about investigating your own prejudices and your own biases and understanding and

appreciating your own beliefs and values about teaching and learning.

Reflecting on beliefs

You can reflect from your own perspective about yourself. For example, he might believe “I am
student-oriented” ... or... “I see myself as providing a service” that would be another perfectly
good belief to have.... or.... even, “I have professional expertise” if you have been teaching for
many years. These are beliefs about yourself. There can also be beliefs about families. For
example, families are the most important part of children’s life, or you may actually see families

as part of the problem that interfere your wok in the classroom.

You also have beliefs about children. You could see for example, that children are very capable
as learners. Children are interested as learners from birth or you may just see children as very

vulnerable and needing a lot of support and guidance.

Reflection on values

Reflecting on values is also very significant for the reflective practitioner because it informs the

decisions that you make in the classroom.
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These come from our life experiences, especially the early ones from young childhood, from the
family and the community. They come from study and from experience. More interestingly,

these can be shared in every setting in terms of how children learn and develop.

Professionals reflecting

It is very significant part of reflective practice. It is important for you to become aware of the
assumptions that you hold and the values and beliefs that you have about teaching and learning,

and how all these things come together to create your professional identity.

Our Assumptions, Values and Beliefs create our Professional Identity

Personal values, attitudes,
morals and beliefs

Professional
Identity

Professional ethics and The law, legal rules and
codes of practice principles
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We can see that in the diagram here. Your professional identity is coming together of your
professional values, your attitudes and your beliefs about teaching and learning and about adults

and children.

It is also about the rules and the principles that society and an organization impose on teachers
and also about professional ethics and the way we design for ourselves a professional process in

the classroom.
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Topic 12
Assumptions

There are some assumptions that we need to consider about reflective practice.

Assumption 1: The reflection takes place in the classroom and is conducted by the teacher and
for the teacher. Therefore, such reflection is contextualized and very private to the individual

teacher.

Assumption 2: Teacher reflects and acts on what they observe. This means that reflective

practice is both a process of research and action.

Assumption 3: Reflective practice requires dialogue for true understanding (Kemmis & Mc
Taggart, 1992; Wells, 1999, Vygotsky, 1999). This places reflective practice within the social

constructivist model of learning.

Consequently, a social constructivist model of learning suggests that reflective practice is a
process of thinking which is mediated by language or in other words potentially influenced by

the language that we use to describe our understanding.

Potentially our understanding can be jointly constructed through dialogue with others, colleagues

for example.
Therefore, knowledge is socially derived and potentially collaborative.

Assumptions and reflective practice
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Reflective practice is therefore about becoming aware of our own assumptions and how these
assumptions govern our practice (what we do in our classroom) and how these assumptions must

shift in order to change and change is necessarily in teaching.

There is also an understanding that there can be a resistance to an assumption change or to a shift
in assumption and finally a change to assumption to support a better state of affairs improved

teaching and learning.

The reflective practitioner is therefore someone who lives reflection on a day-to-day basis.
Therefore, becoming reflective practitioner takes a lot of time, lot of commitment and requires

discipline and an understanding of the responsibility about being a reflective practitioner.

Key points about our assumptions

Reflective teaching involves discovering and researching our won’s assumptions. Our own
assumptions can be explored through a number of different lenses. We can explore our

assumptions through

1. autobiographical writing usually things like learning journals
2. student feedback whether written or verbal
3. discussions with colleagues regularly

4. reviewing the literature on teaching and learning

Stephen Brookfield puts this very well. He says “Teaching in a critically reflective way involves

teachers trying to discover the assumptions that frame how they teach. Teachers have four
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complementary lenses through which they can view their practice. The lens of their own

autobiographies as learners,

the lens of students’ eyes,

the lens of colleagues’ perceptions,

and the lens of educational literature”.

Why are these lenses important?

Reviewing practice through these lenses helps us to admit and surface the assumptions we have
about teaching, methods which we use or techniques that we feel appropriate. In so doing

therefore, we can ensure the best for student learning.

©Copyright Virtual University of Pakistan

Join VU WhatsApp Group: https://chat.whatsapp.com/CbEPu7qfeNV8v0dZdSyT8J
56



https://chat.whatsapp.com/CbEPu7qfeNV8v0dZd5yT8J

Critical Thinking and Reflective Practices (EDU 406) YU

Topic 13
Achieving Best Practice

Why Best Practice?

There’s a lot of interest in the teacher as the reflective practitioner and that’s because it’s means

of achieving best practice so we have to consider.

e  Why best practice?

e What is best practice?

Best practice is important because the 21% century is a different century in which we ourselves
were educated and therefore the needs of children in the 21* century are changing. We need to
constantly think and rethink what we are doing in the classroom. What children need in the 21%
century is something which is going to help them survive better and thrive more in this new
global technological environment and the reflective practitioner has a means through achieving
best practice to help their students help children to achieve their dreams. The opportunity is there
for that can be given to children are dependent on the reflective practice inner achieving the best

practice the best approaches that they can in the classroom.

What Does Best Practice Look like for the Reflective Practitioner?

So, what does best practice look like, what are we actually talking about. What is next best

practice? How would we identify a classroom? Where the best practices is easy to see.
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Well one thing to consider is that a best practice classroom is one where students are on task for

very much of the time. They are engaged in the process of learning.

We can also think of a best practice environment as one where teachers are collaborating and
working together on tasks very realistic tasks, which place students at the center of learning or in

other words students-centered learning. And perhaps most importantly is that the best practice
environment is an activity-based environment and this is a phrase which teacher use a great

deal these things.

And a very important aspect of this new 21* century learning of the best practice environment
our classrooms which are environmentally and important learning spaces or in other words

conducive to learning.

Core Best Practices

So, let’s consider some best practices of teachers.

e One best practice is that the teacher will educate the whole child. A math teacher for
example: what does teach math’s but is aware of the child as a whole learning individual
and their needs for learning in their interests for learning and so, therefore teaching is not
only based on the knowledge of the subject but on the knowledge of how children
develop.

e And learn the core best practice is to think of a preparing child for success not only in

school in terms of academic achievement but also in later life.
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And we should also consider that best practice is about providing an environment which
is enriched in other words one where children can really thrive form a mixture of
approaches and resources.

Another core best practice is to think of students as active participants in the learning
process rather than as passive observers and a learning environment which provides

challenge but also is very rigorous in terms of what students are learning

Core Worst Practices

Some bad practices for example:

Worse practices teachers who plan and teach in isolation without collaboration. Teachers
teaching simply so students pass the test and teaching one subject in the same way to all
students.

Teachers who assess who teach without assessing students’ needs so that some students
may get left behind and teachers who don’t challenge themselves and stay within their
comfort zone. All is also considered to be not the best practice.

Teachers who say in label only that they are using student-centered and activity-based

practices. This is another aspect of what we were consider not best practice.

Operationalizing Best Practice:

We can talk about operationalizing, these best practices simply by thinking of the teacher

as a reflective practitioner. The teacher therefore needs to be concerned really about the
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consequences of teaching. The long-term consequences on the child not just about
passing the test or getting through the curriculum.

e They need to be prepared to experiment and try out unfamiliar things in the classroom.
This is another aspect of best practice.

e And the reflective practitioner who we can see is using best practice has an approach

which is very open and honest and is wholeheartedly about the student.

e The best practice practitioner is committed to dialogue with others, talking, collaborating
with peers and sharing, understanding and acquired knowledge.

e And also, the best practice practitioner is someone who focuses on action and evaluating

and revising what they are doing regularly on an ongoing basis.

e And perhaps most importantly the reflective practitioner who can be seen to be one who

is using best practice is themselves a lifelong learner.

Guiding Reflection

So reflective practice develops all of these skills potentially and so in the classroom, we can see

best practice.
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Topic 14
Implications for Achieving Best Practice

What are the implications for achieving best practice? What we’re looking at our outcomes for
children and therefore the way we achieve best practice is through reflecting in practice and

reflecting on practice.

e Reflecting in practice is very much about thinking on your feet the moment-to-moment
reflection that happens while you’re teaching.

e Reflection on practice is very much about thinking back after the event after the
classroom teaching has happened.

e What is really important in terms of this reflecting in practice and reflecting on practice?
It is about the teacher reflecting also on their own values and their own attitude in
relation to what has been happening in terms of the teacher child interaction.

e And in this way very often in the literature you’ll see that the reflective practitioner needs
a lot of guidance in order to do this in a very constructive way and therefore make a
positive change.

e And to make changes teachers need to not only deepen their understanding of the
subjects they’re teaching but also an understanding that their own values and beliefs and
assumptions about teaching and learning. And this is what requires a lot of formal

practice and some very good quality guidance.
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e Studies show that the without effective tools without a structure for reflection then what
can happen is that reflection tends to be quite superficial and so what you can use for
reflective practice. Our questionnaire or another technique structured technique to guide
the reflection.

e Most importantly reflection needs to be ongoing. It needs to be a normal part of the day-
to-day routine for the teacher not something which is done just once in a while.

e And therefore, we can break the reflective practice down the structure into certain
components. And one component is about collaborating with other teachers and this is
very significant, because it indicates that teachers are part of a learning community. And
if there is collaboration then there is a long-term commitment to reflective practice.

e And more than anything else therefore reflection is not only encouraged but mutually

supported and that is a very significant process to occur.

Regular Learning Networks

Another structure we can give to reflective practice are about regular learning networks. So in
other words opportunities for teachers to get together. This does require an organizational
perspective on the reflective practice process and how the school or the educational organization

can support teacher’s reflection.

The interesting thing about such learning networks is that they don’t necessarily need to focus on
the events in the classroom but they can actually include a wider dialogue around policy in

curriculum and around other issues, wider issues in teaching and learning.
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Time and Space for Reflection

Research does show that a significant impact on the ability of reflective practice to achieve best
practice is that the organizations give time and space for reflection to occur in the busy school
schedule. This can be difficult but whereas cool allocates five or ten minutes at the end of day

this become extremely valuable.

Networks are significant in this way because networks give chance for groups to get together and

for reflection to occur.

Informed by Contemporary Research

Another structure that we can give to reflective practice is that it does need to be informed by
contemporary research. Research tells us that regular reflection is not only about what happens

in the classroom but linking theory to practice.

The one-off workshop has been shown to be quite ineffective in terms of teacher development.
So, any sort of reflection which is ongoing and they’re actually there for support best practice

through development.

Simply because reflective practice in this way can become much more strategic rather than just a

passing on of information.

Comparison with Traditional Models of Teacher Learning

©Copyright Virtual University of Pakistan

Join VU WhatsApp Group: https://chat.whatsapp.com/CbEPu7qfeNV8v0dZdSyT8J
63



https://chat.whatsapp.com/CbEPu7qfeNV8v0dZd5yT8J

Critical Thinking and Reflective Practices (EDU 406) YU

We can contrast with the traditional model of professional development which is very much

about that transitioned from one person to another of accepted knowledge, accepted experience.

And the primary assumption there is that knowledge about teaching needs to be passed on is
acquired by one person and then shared with other people around them rather than something

which is mutually believed and understood by everyone.

Therefore, theory needs to be thoroughly understood in this regard because theory then means

that the reflective practitioner is achieving good practice.

So, the Traditional approach to professional development reflects a basic assumption that
information is passed on and reflective practice is not about that. Reflective practice is about

learning from acquired experience.

©Copyright Virtual University of Pakistan

Join VU WhatsApp Group: https://chat.whatsapp.com/CbEPu7qfeNV8v0dZdSyT8J
64



https://chat.whatsapp.com/CbEPu7qfeNV8v0dZd5yT8J

Critical Thinking and Reflective Practices (EDU 406) YU

Topic 15
The Reflection Process

The Reflection Process

So, let's look at the reflection process. There are many models that teachers can use to support
the reflection process. But they all essentially followed the same pattern and they are always
about cycles of action. The basic cycle is plan do review and because their cycles they all are
iterative. Or In other words they repeat on themselves time and time again plan do review and

plan do review.

So, what would be good would be for us to look at a cycle a little bit more detailed cycle and try

Collect
information
[Question/Analyse}

(=)= )

In this cycle, we can see that it is iterative and really the starting point can be anywhere. The

to understand it.

planning phase before teaching takes. This is where the teacher is am preparing thinking about

the content and reflecting before teaching actually happens. And this can lead into the acting
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face the doing part in other words the actual teaching in the classroom and then following the
cycle round after teaching.

The teacher needs to review,

e What happened to think about?
e  Why certain things happened in a particular way?
e And how they happened?

e What were the consequences?

And most importantly how could the insights from this sort of experience be used in future
lessons. What have they learned? What is the teacher learnt? What could they do now in
relation to? What happened before and then there is a part of the cycle which is about
collecting information that could be about asking the students for feedback. It could be about

asking colleagues to come and watch you teaching to give you feedback.

It could even be about you watching other teachers in their classrooms. So that you can consider

how they are approaching their teaching.

This leads into a questioning and analyzing phase and where you're actually posing questions for

yourself.

e What happened?
e Why did that happen, how did it happen?

e Who was left out in the class?

©Copyright Virtual University of Pakistan

Join VU WhatsApp Group: https://chat.whatsapp.com/CbEPu7qfeNV8v0dZdSyT8J
66



https://chat.whatsapp.com/CbEPu7qfeNV8v0dZd5yT8J

Critical Thinking and Reflective Practices (EDU 406) YU

e  Who succeeded most of all in the class?

e What could be improved?

This whole process then leads back into another planning phrase ready for teaching, so you can

see the reflective cycle. There is iterative and it leads into a best practice approach.

Collecting Information:

e So, collecting information can be talking to children

e Talking to colleagues even talking to parents.

e It can be about observing class students in the classic could be observing other teachers.

e It can be having teachers observing you and giving their feedback.

e It could even be about video in your own teaching or taking an audio tape and listening
or watching those things over and over again.

e (Collecting information could include looking over the lesson plans for the lesson and
looking over other people's lesson plans to see how yours relates to theirs and certainly
looking at your lesson evaluations. If the students evaluate, what do they say if you
evaluate what were you thinking at the time when you filled out the evaluation.

Question/Analysis:

Question and analysis are about looking for a solution to in order to correct a problem which is
very often considered a single loop learning. If it takes a wider perspective looking at bigger

questions and looking at how theories are being used or applied in the classroom this is
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considered as double loop learning. It could be about asking questions of changing perspectives
and asking why things happened.

Plan

Planning is about developing the hypotheses and using the strategies to actually apply in the
classroom and test out the results. It's very much about asking well so what if I do this what's the
result if I don't do this what effect will that have.

Act/Do

Acting and doing in the classroom is testing your assumptions do they work, don’t they work.
Things can go wrong and failure is not a failure. Failure is a learning opportunity and it is an
opportunity for the teacher to say okay. Now what now what is next now what can I do.

Review

e Reviewing is very much about reflecting on practice reflecting on what has happened
after the event. Asking the question well what did happen.

e Van Manen proposes is in terms of hierarchical levels. The first level he talks about his
technical reflection. This is the actual practice the teaching.

e The skills for teaching the pedagogical activity that takes place in the class. Our teachers
are concerned with purely the technical aspect of being in the classroom. How they're
talking how they're presenting how they're interacting with the students.

e Practical reflection is the next level. It focuses on the learning experience of the student.

It goes beyond that technical rationality aspect and starts to investigate in question
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“What is going on in the classroom? What learning is taking place? And how is
teaching affecting that learning?”

e And finally, there is critical reflection. This is the highest level of reflection that you can
achieve. It focuses on what knowledge is of value and to whom that knowledge is
valuable. At this level teachers not simply concerned about the goals and the activities
and the assumptions that underlie those goals and activities. But the larger context of
teaching and learning the bigger picture of education. And it is very much connected with
the teacher’s beliefs values and assumptions. Their ethical and the moral issues

associated with teaching children in schools.
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Topic 16
Reflexivity
Reflexivity

There is a term used very often in texts about reflective practice and that term is a reflexivity.
Reflexivity for teachers means not only engaging both in a personal reflection but also engaging
with wider discussions about teaching and learning. So, what's very good for us to consider what

skills were actually talking about when we use this word reflexivity?

Self-awareness

The first skill we can talk about is self-awareness. Self-awareness is very much about your own
thinking and your own feeling about how you sense the world you're how you into it. What is
going on and very much helps to develop your understanding of what goes on in the classroom.

And how teaching and learning affects the students.

Self-Awareness, having roots in
phenomenology — the cognitive ability

to think, feel, sense and know through

intuition, and to evaluate the knowledge

derived through self-awareness to

develop understanding.
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Skills Underpinning Reflexivity

Another skill underpinning reflectivity is of course reflection. This is very much a process of
learning and evaluating from what is going on around us. This can be day to day can be wig too

weak. It can even be career long.

Reflection having roots in existential
phenomenology and critical theory —

interpretive, it is a tool for promoting self-
awareness and social awareness, improving
self-expression, learning and cooperation.

And of course, the third component underpinning reflexivity is critical thinking. Critical thinking
has its roots in critical theory. And is very much about the teacher identifying and challenging
their assumptions about learning. Challenging the importance of the context in which teaching
takes place and thinking through how they're teaching impacts on learning and the alternatives

which are open to them in terms of how they approach their work in the classroom.

Critical Thinking having roots in
skepticism and critical theory — identifying
and challenging assumptions, challenging
the importance of context to imagine and
explore alternatives which lead to reflective
skepticism.
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So, we can put these things together and see reflexivity as being made up of self-awareness. This
understanding of self-reflection which is ongoing activity career-long potentially. And critical
thinking which is very much based in an understanding that reef that critical practice is not

superficial at all.

Self-
Awarenes

Reflection

Reflexivity

Critical
Thinking

Types of Reflexivity

So, we're reflexivity becomes more of an introspection. We can look at reflectivity from some

very specific perspectives.

e One perspective is in terms of hyper reflexivity. This is about the teacher deconstructing
what they're doing deconstructing their teaching in very fine detail.

e Hypo reflexivity we can also think of system systemic reflexivity this is looking at the
assumptions and beliefs that underpin the teaching practice.

e And we can also think of epistemic reflexivity this is exploring the deeper beliefs about
teaching that the teacher holds and where these three aspects of reflexivity come together

then we get very deep thinking about what is going on.
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Therefore, good practice from extensive and thorough critical reflection. Consequently, we have
to see that reflexivity is not a one-time thing, it's very much based in day-to-day experience and

practice.
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Topic 17
Topics for Critical Reflection

Topics for Critical Reflection

Topics for critical reflection. Pedagogy and how you know the teacher connects with practices in
the classroom and needs to be think thought about in terms of the topics which directly being
considered. This leads to a number of crest questions and what is important that is that we're
thinking about the autonomy that we're giving two children the sense of empowerment the

children get from being in the classroom.

We have to consider also the wider picture because there's also the empowerment that we're

giving whole families in relation to what we do as teachers so we go beyond questions like well.

e Who is not listening or paying attention in the classroom?
e And why and we're thinking about what strategies might change that and perhaps even the

physical environment.

So there are a number of questions that we need to consider and I've listed someone I'd like to
share them with you. The questions relate to culture and communities as well as the individual

practitioner and so they banded into certain sections there are a number of questions I put down.

30 Critical Questions

Modelling reflection with students
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Let's just go through them the first one,

1-

Was this activity successful while why not. That's a very basic question. It's a good starting
point for the teacher.

The second question if we do this again what can I do differently to help you learn more.
This praises the teacher’s reflection from the student’s perspective rather than their own
perspective.

Did this activity help you learn more than others? We've done and
why this gets you to understand the student’s perspective on their experience of the
methodologies that you use.

Are the relationships that I have with my students helping or hindering their ability to learn.
This will get you to think about your day-to-day interactions with students. How you're
talking to them and how they're talking to you.

Could the problems I have in my classroom be solved by pre teaching my expectations or
developing rules and procedures. This will get you to think about the problems the issues
that you may be experiencing from a very pragmatic point of view.

Was my demeanor and attitude towards the class today effective for student learning? This
gets you to think about how students may perceive your emotional state.

Am I excited to go to work today? Students will know if you're not happy in the classroom.
And therefore, what you need to do is be sure that you are enjoying what you're actually

doing.
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8- Are my students excited to come to my class today? This is connected to your attitude and
whether you're excited about being in the classroom.

9- What choices have I given my students lately? Remember students are there to learn but
they're also have a potential to be empowered by what is taking place.

10- Can I explain at least something about each of my student’s personal lives? This gives you
a focus on the individual student or maybe their interests and needs as learners.

11-Does my assessment accurately reflect student learning? It's all too easy to use checklists
and to put ticks in boxes without really thinking how much the student has learn.

12-Do my assessments really reflect learning or merely task completion or even memorization
skills? This sort of question will get you thinking about the higher-order learning of the
students.

13- Why did I really choose this particular lesson to cover a certain objective? There could have
been many others this will get you to think about the different approaches that you can take.

14- What evidence do I have that my students are learning? There can be more evidence than
just assessments there could be a feedback or your observation of what teachers that students
are doing.

15- What new strategies have I tried likely that might benefit a student. This is a good question
because it will get you thinking about expanding your skills and trying out new techniques.

16- In what ways are my challenging students who are clearly being successful in my

classroom? Very often teachers tend to teach to the middle and the people at the extreme
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ends the lower end and the top end get missed. T hose at the top end get missed most of all
what are you doing to challenge them.

17- What do I do when students aren't learning my classroom? How do you react that what do
you do?

18- Which students benefited from a particular activity? It’s worth knowing. What worked well
and why it worked well?

19- Which students did not benefit from an activity? Of course, if something goes horribly
wrong this may be an opportunity to change your approach or it may be just understanding
that an activity didn't match with those particular students.

20- In what areas can I still improve? This is a good question to think about in terms of your
reflection because it will take you into that cycle of constant renewal.

21- What's stopping me from improving in these areas? What are the barriers because there will
always be things which will get in the way?

22-In what ways can I support my colleagues in my students learning? This places you as a
teacher in a community of practice where there is lots of support.

23- Do my actions of the teacher show my belief that all students can learn at a high-level part
of the students learning is dependent on your approach to teaching and your expectations
that they can achieve much higher than they think they can.

24- Do my actions of the teachers show that I take pride in my work? Remember teaching is a

profession and as a teacher you are a professional are you a professional.
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25- Are the relationships I have with my colleagues conducive to creating collaboration and the
collaborative culture with collaboration comes a really best practice.

26- Are the relationships I have with students’ parents conducive to learning? Remember
teaching is not just about kids in the classroom but it's also about whole families.

27- What new ideas have I tried in the classroom? Don't stick to old patterns. If you're using this
question then it is really challenging you to extend your repertoire.

28- What I have done unlikely to relieve stress and to focus on my own health. Teaching is a
very stressful profession. And what you must do is always check that you are in tip-top
condition to be able to teach in the classroom.

29- And finally what things am I currently doing that you could you know reasonably. Do with
more priority.

30- How much time have you spent with friends and family? Health is important and you must
look after your health as a reflective practitioner. This is how you will stay in the profession

for a long time.
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Topic 18
Learning form Reflection

Learning from Reflection

e So, reflection is a learning tool.

e Reflection is the process of consciously thinking through what is happening and this
helps us again an understanding and to make meaning from what is going on in our lives.

e Therefore, it's associated with learning that's occurred through experience and an activity.
How we internalize this in terms of our roles as professionals.

e Reflection is a means to assist the teacher to think and to explore to go beyond what's
gone in the classroom. To understand thoughts and feelings and to work through the
experience in order to get a new understanding of how things are happening and why
things are happening in the teaching learning situation.

e As atool it's there for an active consideration and are learning from all the actions that
are taking place. These thoughts and actions come together to help us develop meaning
through reflective thinking.

e Perhaps the most important aspect therefore of engaging in reflection is that Ongoing
personal and professional learning that needs to happen. And that you're able to
demonstrate that to others this is all about achieving a good standard of proficiency as a

teacher a good standard of professionalism.
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e This process of reflection is very often undertaken through reflective writing you'll
undoubtedly have heard of reflective journals. Reflective writing can lead to a greater
understanding a better knowledge about why things are happening. And it should also
challenge your preconceptions about what is going on and the theories as they are applied
in the classroom. When you reflect on a situation you not only see more of it but you
actually start to see it differently.

e This different way of viewing things is about situation. Situating reflecting in a process
where action is the final stage of reflection.

e So, what do you know about and how confident are you about certain aspects of the
reflective practice process and learning from reflection? Well for example,

e What do you know about the roles and responsibilities of the teacher this is worth
reflecting on?

e What do you know about learning styles?

e What do you know about planning a course or planning a lesson?

e What do you know about how people learn, how children learn?

e What do you know about lifelong learning? This is something which is talked
about a lot now.

e  What do you know about communication skills? This is the practical aspect of
the teacher in the classroom.

e  What you know about presentation skills and demonstration skills? What's the

difference between these things?
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e How confident are you with questioning and explaining things to students?

¢ How confident are you using different teaching methods to teach subjects?

e And how comfortable are you using ICT information and communications
technology in the classroom?

e Would you say you are with assessing learning and also the process of reflection
itself and of course your own subject knowledge and the skills used to teach that

subject knowledge?

So, learning from reflection as we can see from those questions is actually very holistic. It covers
a whole range, a whole spectrum of professional aspects. Beginning to develop a reflective
behavior is about becoming a professional at least now you should start with your own cultural

and historic background. As a beginning for being a best practice reflective practitioner.

The concept of cognition is actually quite narrow gives a narrow focus to what we're talking
about here. But reflective practice enables the individual to think beyond that and to create more
knowledge based on their experience of actually what's going on what they're experiencing day-

to-day in the classroom.

This means that reflective practice cannot be an isolated activity it is something that has to be
cooperatively generated. And therefore, words like collaboration become interesting for us. As
reflective practitioner’s collaboration helps us extend what we're doing beyond the individual
learner. Facilitate a contract the relationship into something which is more interdependent

between those involved the actors the students and the teacher in the classroom.

©Copyright Virtual University of Pakistan

Join VU WhatsApp Group: https://chat.whatsapp.com/CbEPu7qfeNV8v0dZdSyT8J
81



https://chat.whatsapp.com/CbEPu7qfeNV8v0dZd5yT8J

Critical Thinking and Reflective Practices (EDU 406) YU

Topic 19
Methods of Reflection

There are two methods of reflection; reflecting in practice and reflecting on practice. Dewey
was among the first to identify reflection as a specialized form of thinking. And he considered
the reflection stemmed from a confusion about a situation about diet and hesitation. We argued
that what we do is we think through a problem in order to formulate hypotheses about how to
approach the resolution of that problem the methods that we might actually use. Dewey ideas
formed the basis for Schon’s a concept of the reflective practitioner. He took a lot of pains to
explore this in his text the reflective practitioner. How professionals thinking action. Schon’s
main concern was to facilitate the development of teachers as reflective practitioners and this is
what he explores in his book. One of the most long-term enduring contributions that comes out
of this text is the identification of the two types of reflection which we know now well as
reflecting on practice and reflecting in practice. Reflecting on practice which is after the event

and reflecting in practice which is while action is taking place.

Reflection-on-Action

e Teachers consciously review and described in reflection on practice. It's a process of
higher order thinking analysis and evaluation and as well as being ongoing. It provides
insight for the teacher in terms of future practice.

e Teachers in reflecting on practice will think about their experiences. But most

importantly will consider their responses to those experiences as well.
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Reflecting “in” and “on” action

In both types of reflection. Reflection in practice and reflection on practice. The teacher
focuses on the connection between their feelings. How they're responding to a situation
and the theory that they understand about what is happening, what they've been taught
about what is happening.

Teachers are seeking new understanding in this light what their experience means for that

theory what that theory means for their experience.

The Core of Reflection

For Schon, the reflection in practice was the core component of what he called
professional artistry. He saw teaching as very much an art which was different to
positivistic views of teaching, we're teaching was very much a science very rational and
technical.

So, in Schon’s view this technical rationality really sort of failed to pick up the idea for
teachers in terms of teaching as a very rigorous activity as opposed to what it was really
doing in terms of children's learning. Schon explain this by saying that teachers have to
do more of them just follow set procedures what they're told is the best way to approach.
But to think about drawing on experience and drawing on practice and making
experiences practical. So that they start to grow their own theory in terms of what they're

doing in the classroom.
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e And in this way the core of reflection is very much intuitive. And is really quite creative
for teachers both reflection on action and reflection in action are means for teachers to

revise and modify and ultimately refined themselves as professionals
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Topic 20
Levels of Reflecting

There are different levels of reflecting. Grushka and Hinde-McLeod identify reflection on action
and reflection in action. But they link this to reflection for action. What this does is offer both
technical and practical considerations of critical questions for the teacher to engage with. Under
reflection for action, they say that teachers need to consider their resources as well as. For
example, how long the lesson will take these are sort of very practical technical issues. They also
talked about how to make the sources relevant in different learning situations. Again, a very
practical perspective on reflection. In this sense teachers are always questioning why they are
teaching in a particular way. Why they're using certain resources. Why they believe what they

believe.

e As Zeichner and Liston go on to differentiate between five different levels of reflection

which take place during the process of teaching for example,
e They talk about rapid reflection.
e This is very immediate.
e It’s ongoing
e It's an automatic reaction to what they're experiencing with the children in the

classroom

Repair
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They also talk about a level of reflection as repair. This is where the teacher is making decisions
to alter what is their currently experiencing to try and change. Maybe the way children are
behaving or to change an activity. So that students can learn more or to even slow students down

so that they're actually thinking more about learning.

Review

Another level of reflection. They talk about is review this is where the teacher is thinking about

and discussing or writing about some element or some key components of their own teaching.

Research

Another level of reflection is research. This is where the teacher is engaging with theory and
with the dialogue in texts thinking over time about collecting data and understanding whole

pictures of teaching and learning.

Re-theorizing and Reformulating

Another level of reflection that they talked about is re-theorizing and reformulating. This is
where the teacher is really critically examining their own understanding and their own
approaches and trying to understand how these links back to what they've been taught to link

back to the theories which have been explored for years and years in the text.

©Copyright Virtual University of Pakistan

Join VU WhatsApp Group: https://chat.whatsapp.com/CbEPu7qfeNV8v0dZdSyT8J
86



https://chat.whatsapp.com/CbEPu7qfeNV8v0dZd5yT8J

Critical Thinking and Reflective Practices (EDU 406) YU

Topic 21
Guided Reflection

Let’s look at guided reflection which is a very specific form of reflective practice. John’s
developed this concept in 1994. It involves the teacher engaging with a series of key questions
which help them explore and consider and reconsider the experiences that they're having their
motivations for what they're doing in the classroom. These can be designed by the teacher but
they can actually be designed by another teacher or the school or even an education authority. In
terms of the methods which can be used. For example, there can be a reflective diary and a good
way to do this is to have an open book two pages one side is the descriptive part of the reflection
saying what happened or critical reflective component why and what were the considerations

that develop those instances.

Maughan and Webb consider a number of key questions which can help to guide to reflection for

example:

e They say that teacher can ask what is most important or interesting or useful or relevant
about what they did or something that they used a resource that they used.

e They sort of asked the question how it can be explained with theory or just through
experience.

e They offer the question how is it similar to or different from other experiences. That the

teacher has had two can make connections between their teachings.
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e The teacher can ask what have I learned from this. And what does this mean for my

future teaching. This is where the teacher is engaging as a learner in the teaching process.

Biges and Tang also offer some questions for reflection they ask questions like:

e What was the problem again a very practical technical type of question to ask what went
wrong?

e What's the evidence of that problem?

e What were the causes of that particular problem?

e And how did the teacher deal with the problem very practical considerations.

e They asked a question how the solution to the problem related to theory that the teacher

understands. This is helping the teacher make connections between theory and practice.

Guided Reflection and Bloom’s Taxonomy

Perhaps the most significant form of guided reflection would be to use Bloom's taxonomy. And
Bloom's taxonomy provides a framework where the teacher can ask questions of themselves and

of their teaching from lower order thinking through to higher-order thinking.

First let's try to reflect Bloom's taxonomy relation to a taxonomy of reflection.
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A Taxonomy of
Reflection
Creating: What? Should |
do next?
Evaluating: How well did
I do?
Analyzing: Do | see any
patterns in what | did?

Applying: Where could |
use this again?
Understanding: What
was important about it?
Remembering: What did
| do?

In terms of lower ordering order thinking. We can think of the teacher just remembering

describing what did I do and this goes through to understanding. What was important about what

I did?

Beyond this we move into middle order thinking applying and analyzing where could I use this
again this particular technique how can it be applied elsewhere and analyzing. Did I see any
patterns which I need to be aware of whether any considerations? And then through to higher-
order thinking evaluating how well did I do and then also creating how can I use all this

information next time what can I do in the future.

A Taxonomy of Reflection
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Blooms Remembering

Bloom's level of remembering on others what did I do?

Teacher Reflection

The teacher can reflect by asking such questions as,

e What was the lesson?
e Did it address all the content?

e Was it completed on time?

These are again very practical easy questions to ask but they're an important starting point for the

reflective practitioner.

Blooms understanding level

e What was important about what I did or did it meet. My goals can be reflected on by the
teacher in terms of can I explain the major components of the lesson and do I understand

how they connect one to the other

e  Where this fit into the curriculum does is another question which links into that level of

Bloom's taxonomy.

Bloom’s application

Bloom's application level which is in relation to questions like,
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e When did I do this before?

Teacher Reflection

Can be reflected on by the teacher in terms of questions like

e Did I build on content and processes which I've taught in previous lessons? This

would underpin students learning.
e How does this lesson scaffold the learning for the next lesson?
e How does it provide a foundation for what is to come?

e How could I adapt the approach I used the instruction that I use for another lesson for

a different lesson?

e  How could this lesson be modified? Again, this is a level of reflection which is in the

middle of Bloom's taxonomy.

Bloom’s analysis level

This is now getting into higher order thinking. Bloom's analysis do I see any patterns or
relationships. This in terms of the reflective practitioner is very much focused on questions like

well

e What background knowledge?
e And what skills do I need in order to teach a particular lesson effectively?

e Were the instructional strategies right for that lesson? Were they effective?
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Teacher Reflection

Do I see any patterns recurring in my teaching? Which I need to consider are they good

patterns or other destructive patterns?

And do I see patterns in the style the approach that I have do students react to me when |

teach in a particular way?

Do I need to consider how that is affecting their learning?

Bloom’s Evaluation

Then blooms evaluation level.

How well did 1?
Do what work?

What do I need to improve?

Teacher Reflection

These get to be translated in terms of teach reflection to questions like,

Did some aspects of what I did need improvement? Could they be better?
Were the needs of the individual learners met in the lesson?

And what levels of mastery of a good quality learning took place for the students?
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e What have I learned about my own strengths and my own weaknesses my own areas for
improvement? That again is a good level of analysis and am I progressing as a teacher?

Am I developing myself?

Teacher reflection

Can further take on aspects around the incorporation of lessons for the future.

e What can you do in the future in relation to?

e What you've learned from this?

e What changes would you make?

e And what would you keep the same?

e How can you best use your strengths in the future?

e And what steps should you take in terms of using resources or applying new sources

resources to challenge students learning?

Teacher reflection is the training that would help me to meet my future intentions. The teacher
needs to look beyond what's happening in the classroom. In terms of how to develop they as

professionals and they need to think about their role developing over time.
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Topic 22
Action Research

Action Research

When you're thinking about reflective practice it very much resembles action research. Action
research involves systematically changing your teaching in relation to problems or issues you're
experiencing in the classroom. Therefore, it's about taking responsibility for change. It's
important to understand that action research is targeted at the teacher and it's not about changing

anything else.

Educational Action Research as a Critical Social Science — Carr and Kemmis

This is put very succinctly by Carr and Kemmis who say that, Action research is a form of
research carried out by practitioners into their own practices. In this way action research is
participate. It's very democratic and involves improvement. This is because action research must

involve the learners in the classroom, they are part of the change action that the teacher is taking.

Action research emphasizes teaching. It emphasizes practice is committed to acts action and
committed to changing practice. It is also a way to express a commitment to improvement for the
teacher. It's about not standing still and it's about trying to look at theory and make connections
with practice. In this way action research is seen as a very practical form of enquiry and it's
characterized by self-reflecting through cycles which spiral continually for the teacher plan do

review.
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In this way it involves a number of critiques

e One is reflexive critique. This is about questioning things, questioning arguments and
trying to find new possibilities for actions.

e There's also the idea of dialectic critique. This is very much about discussing actions
and discussing theory from different perspectives that the teacher is aware of and what
we have to consider.

e Also, that action research real is very much dependent on a collaborative resource it's
very much about people working together whether these are teachers or whether these are
teachers and students.

e The collaboration is there and it's also true to say that there's an awareness of risk in
terms of action things may go wrong and that's not necessarily a bad thing as long as the
teacher can learn from what goes wrong.

e Action research is very much a pluralistic approach to critical thinking. It's very much
about discussing the questions and identifying the problems but it's very much about

reporting them from very different perspectives.

Donald Schon states the action research is very much a relationship between understanding and

change action.

e He believes that the practitioner has an interest in changing the situation, in in changing
the status quo. And this is better than leaving things away they were. It also there

develops a better understanding of the situation.
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e He sees action research as his idea of reflecting in action. It's very much about learning

while doing and learning from doing.

Some Suggestions for Thinking about Practice

Bryant researcher states that there are many themes and aspects to practice that can be

questioned. There are certainly ways of looking at theories what he talks about is that,

The teacher can look of action research from the point of view of a setting where the
acting activities are taking place.

e What's the classroom environment actually like?

e He also talks about play you know there was looking at ideas in terms of a game.

e And where are the rules of the game the regulations which are a play in the classroom
and the rules that govern the teacher, he also talked about the reflection as thinking in

terms of script.

So, in other words, texts that identified but don't you know completely explain performance.
This is an approach where the teacher can really monitor using a script whether that's an internal
dialogue or something written down in order to uncover a problem and resolve it. Finally,
communication there can be different interpretations of meanings and so the way the teacher

communicates these interpretations becomes a very unique perspective.
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Topic 23
The Critical Friend

The Critical Friend

e The critical friend this is a very useful technique to think of as a reflective practitioner.
The critical friend is a process which focuses on a professional relationship with the
colleague. It's very much built on cooperation and collaboration.

e It also addresses a number of situations in which teachers find themselves. For example,
working in isolation, working as independent units within the school.

e The critical friend can actually help addresses. It can also address the idea that the
teacher is once they're in the classroom considered to be the person that is certified to
know everything. And therefore, the critical friend is a way of continually professionally

learning and not just sticking with what has been taught previously.

Background

The background to this comes from the Annenberg Institute for school reform at Brown
University. It was the first developed a critical friend’s model. Interestingly it's currently used in
an estimated thirty-five thousand teacher’s principals and professors across the world in about

1,500 schools and universities. So, it's a very popular approach.

Key Contributions from the Critical Friend
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The critical friend is about providing a balance between a friendship something which is
very informal and supportive with something which is very critical and analytical.

The critical friend is somebody who asks why things have been done in a particular way.
They're helping the teacher seek to gain a sense of the context in which things are
working. And the way things are working and also to challenge assumptions and
perceptions.

The critical threat of the critical friend therefore is helping the teacher think creatively
and to encourage others in the environment to do so.

As a friend a colleague in the school becomes very significant. Therefore, the critical
friend is very friendly honest but also critical and analytical. As a colleague they can
share professional reflections. And help her teachers look beyond the classroom and look
more to the horizon the educational horizon.

The critical friend is using their skills in a way to ask very superficial even naive
questions of the teacher. This is a way to promote reflection and to get the teacher to self-
evaluate. What is going on simple questions like, why did you do that and what
happened? The critical friend is also there to provide advice and some guidance and

hopefully some very practical suggestions for the teacher.

Critical Friend Ethos

So, in a way it's like keeping a close distance.
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e The critical friend is supportive is very friendly just like friends are. But they hold on to
the role of an evaluator as a critical friend.

e They're very knowledgeable about teaching and they understand about the subjects that
teachers are working with. But there are often very supportive as well.

e And what the critical friend does is identify the challenges that the teacher has. And the
responsibilities that they have for overcoming those challenges and supporting the
objective of the reflective debate.

e C(ritical friends of course within this role need to make sure that they maintain
confidentiality with the teacher whilst being frank. And at the same time sensitive to the

teachers experiences the problems that they're facing.

What the Critical Friends actually does not do?

So, what do friends actually do and what do they not do. Well, the critical friend does not make
decisions for the teacher. And reporting formally and informally to others is something that they

don't tend to do unless it's with the agreement of the teacher that they're talking to.

Limitations of the Critical Friend Role

e The primarily primary limitation is in terms of their rollers advisor and supporter.
Because they have to provide a constructive critique it's not just about friendship.

e C(ritical friends are not responsible for and they of course they can never contribute to the

quality of teaching that's where the teacher to do themselves.
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e In particular critical friends have to take more role in terms of becoming a negotiator on
behalf of the teacher with the school. If there are very significant problems to resolve.
Critical friends of course in this way may add value through engagement with a number

of teachers and so sharing knowledge around the community.
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Topic 24
Participatory Methods for Reflection

I'm putting aside time in school. And for you know a focused discussion maybe with a critical
friend or with a group is essential in order to ensure that reflection becomes a regular practice for

the teacher.

It's important to have a facilitator in this regard somebody who uses critical questions to help
guide thinking and to ensure that there is deep reflection deep thinking about the issues. Maybe

even to record the discussions for the teacher to reflect on at a later date.

What Can Teachers Reflect with?

Such conversations and debate can occur with colleagues they can occur with other professionals
in the teaching environment. For example, school counselors it could be with other professionals
working in different educational environments. It could even be of course with families with

parents of children.

Method

Essentially what the teacher has to consider in this regard is the method there needs to be careful
description. There has to be thoughtful listening and there has to be questioning feedback. And
for me the two most important components here are thoughtful listening and questioning
feedback. It's very difficult sometimes to listen to critique from others and that does take a lot of

courage from the teacher.
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Types of Questioning Feedback

There are types of questioning feedback and these can be considered in terms of hot feedback

warm feedback and cool feedback.

Warm feedback consists of feedback which is very supportive and appreciative of what
the teacher is saying.

Cool feedback offers very different perspectives questions about teaching and raises
questions about why the teacher took particular actions.

Hard feedback challenges and extends thinking actually raises the level of concern to a

very critical and analytical point of view.

The Participatory Process

So as a participatory process reflective practice allows colleagues and others to share
ideas, share issues and to seek suggestions and practical solutions between the group
members in order to overcome the issues and problems. This is best of all done in small
groups not so well in large groups. Because there's too much interaction with smaller
groups also it's easier for individual teachers to feel more comfortable sharing issues and
problems.

Hard feedback challenges and extends thinking and raises concerns in this sort of small
group environment.

As a participatory process then the teacher in a small group can share the issue and also

provide the context in which the problem or the issue arose. And they can frame key
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questions which the group can discuss and explore in order to try and find a resolution to
that particular issue or problem.

e So, what that really relies on our questions which are very probing questions. Questions
which help to clarify understanding the group can ask more questions to learn about the
issue that the teacher is raising.

e And this leads into then hopefully an analytical evaluative discussion the group discusses
the issue using all types of feedback both warm and cool feedback. And the group finds a
way to address possible suggestions and solutions to the issue using hard the hard
feedback approach. So, using cool feedback warm feedback and hard feedback makes

truly analytical and evaluative thinking about the issues in question.
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Topic 25
Foundation Models 1: John Dewey

First of all, we can consider Dewy model of reflective practice. He saw reflective practice or
something which is very dynamic and quite spontaneous and requires a lot of honesty from the

teacher.

He said that reflective practice actually should lead to action. It is not something just to think
about it is an important thing to lead for the teacher to do. Dewy model is based on a
fundamental difference between the sort of traditional approach to teaching which is about
instruction and imitation. And really said that the teacher in terms of reflective action needs to

confront perhaps some presumptions or prejudices about teaching.

Routine Action vs Reflective Action

e Reflective action therefore is very spontaneous it's persistent or should be persistent very
active and needs to be carefully engaged with by the teacher. And this therefore becomes
a focus for the teacher in terms of how they go about teaching it affects teaching
fundamentally. He saw reflective action as more than just thought it that's got a wider
dimension to it. And indeed, he actually said that reflective practice can have emotional
aspects for the teacher as well.

e And what this actually means is that the process of reflective practice is a very complex
thing to do. Not straightforward and shouldn't be entered into lightly or superficially by

the teacher.
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e Itincludes a good level of rationality or in other words a lot of clarity of thought by the

teacher about the reflection process as well as the teaching that they're doing.

® And interestingly this does actually draw links not just with the cognitive aspect of
teaching. But the way the teacher is responding to what is happening in the classroom.

The emotions which are being created in their interactions with students.

Dewey’s 5 Stage Model

So, let's look at the model the five-stage model.

e First of all, he says that what the teacher does is to identify a problem something which is
vexing, is perplexing to them which needs to be fixed.

e And from then the next step is to observe and to try to clarify the understanding about the
model.

e Beyond that the third step of the 5-stage model is for the teacher to develop a hypothesis
to explain the problem to try and understand it from a technical point of view. And this
must lead into deeper scrutiny of that problem a deeper understanding before leading into

some sort of action.

So, we see that do you placed a great deal of emphasis on this reflective thought process which is
why he was saying that it's not natural to do it is something which has to be learned and has to be

based in experience. He believed that reflective thought began with ourselves and needs to move

beyond that through the reflective process.
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From this experience we actually start to ask questions. For example

In terms of problem, the problem stages the question is well what's going on here what's
the problem what's happening.

And in terms of conceptualizing the problem we might say well how I fix this what might
I do to put it right and that leads into experimentation about solving the problem.

And finally, we in terms of solving the problem we are exploring the avenues that we can
take to do that.

So within the professional development there is an interest in this model. Because it fits
into the cycle of teaching and learning.

It is very much developmental and is grounded in the experience of the teacher not
focused so much on theoretical applications.

And interestingly what Dewy said is that although it's a cycle it should really be viewed
as a spiral one cycle leading into another cycle being correct connected by experience.

It's this spiral which actually leads to the reflective aspect of the process. We can see this
in a model we can see here that the cycle of reflection and thinking about action and then
experimenting the action it through experience goes into another cycle thus creating a

spiral.
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Experience Experience Experience
Experimentation Reflective Experimentation Reflective
Conceptualization Conceptualization

©Copyright Virtual University of Pakistan

Join VU WhatsApp Group: https://chat.whatsapp.com/CbEPu7qfeNV8v0dZdSyT8J
107



https://chat.whatsapp.com/CbEPu7qfeNV8v0dZd5yT8J

Critical Thinking and Reflective Practices (EDU 406) YU

Topic 26
Foundation Models 2: Donald Schon (1983)

Foundation Models 2: Donald Schon (1983)

Reflecting “in” and “on” Practice

Schon model of reflective practice is based on reflecting in practice and reflecting on practice.
These are terms we've come across before they're very popular terms. And it's a very popular
approach and we can represent these ideas of reflecting in practice and reflecting on practice in a

very simple diagram.

Teaching and learning sections

3 Reflective in action

. Observing yourself

. Monitoring

. Writing notes immediately on completion of the session.

Planning the next session

e What can me corporate from my reflections?
e  Shall I try something new?
e  What works with these learners on this course?

x

Reflection on action

Time to Pender: mull over what happened, why things happened; how does it relate to
theory; what have I learned; what can I use in future planning?

*

Teaching and learning session

. Reflection in action

. Observing yourself . .
e Monitoring l— Starting point

e  Writing notes immediately on completion of the session.
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We can see here; the starting point is the actual teaching and the learning that's going on
in the classroom. And it's the thinking in the moment the reflection in practice that occurs
at this point.

After the session is when the teacher reflects on practice. This is when the teacher has

more time to think about what happened to think back on what happened.

And this whole process of reflecting in practice and reflecting on practice then leads into

preparing for the next teaching session with the students planning getting the resources ready.

Then this leads into the next teaching which again will have reflection in practice. So again, you

can see this repeated cycle being engaged with by the reflective practitioner.

Development of Schon’s Model

Schon made the distinction in this model between a technical rationality. Or in other
words the application of learned theory and with what he called tacit knowledge. Or in
other words experiential learning gathered from the classroom. He believed that this was
in a sense of theory experience gap. Because the theories that the teacher is trying to
apply in the classroom may not generate the sort of outcomes that the teacher is
expecting. In other words, a different experience.

And what this can actually mean is that. It changes the way they're thinking about
teaching and actually. May not even define the way they actually think about their own

practice in the classroom.
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So, in terms of Schon model what we're actually thinking about is the experiences in the
classroom and how these combined how these add together to generate learned and
acquired theory for the teacher.

Schon saw that the real teaching environment therefore was the place where the teacher
is tested and evaluated for themselves in terms of what they're actually doing.

Theory is therefore not a rigid thing here. It is something which can change can grow
with the teachers experience although for a new teacher they would be applying theory
quite rigidly as their experience develops. And as they learn more about their own
approach to teaching and their own beliefs and values about learning. Then theory starts
become a little bit less rigid and they start to apply things differently.

So, reflection in action and reflection on action allows teachers to begin to continually
improve their own practice to change their teaching adapt learn and evolve.

And what we have to remember is that this doesn't make theory invalid at all. It simply
begins to change the theory that the teacher is an acting and its theory is therefore a
valuable starting point for the teacher.

And this is what Schon calls theory in use rather than just theory.
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Schon’s Model
Real world experience
Knowing how
Put into action Reflect on what happens
Knowing that

Make sense of and use theories

e So, in this model we can see what Schon is talking about and the teacher is attempting to

make sense of and to use theories in their teaching putting into action what the books are

saying, what the literature is talking about and this. Therefore, leads to some sort of real-

world experience. So, in other words what they're learning from what happens in the

classroom and so what they the teacher moves from knowing that one of the words

knowing about the theory to knowing how or in other words knowing how to put the

theory into youth.
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Topic 27
Foundation Models 3: Kolb’s Reflective Cycle (1984)

Another very important model of reflective practice is Kolb's reflective cycle. It's very popular
model you probably already know about it. What Kolb is talking about is a cycle which is based

in experience entirely. In terms of this model there are four main components. And there's a

diagram to illustrate this.

Concrete
Experience

N

Active Reflective

Experimentation Observation

Abstract
Conceptualization

The four components are,

e concrete experience
e reflective observation
e abstract conceptualization

e and active experimentation

So the experiential learning cycle is made up of these four components. And we can look at them

in a little bit more detail to try and understand what each of these four components are.
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Kolb’s Learning Cycle 1984

Concrete experience
is doing having an experience

What happened?
. . . Reflective observation
Active experimentation . . .
. . is receiving, reflecting on the
is planning what you have .
experience
learned.
. ) Why did it happen that why?
How I plan to improve? Abstract conceptualism (Includes taking feedback)

iS conducting learning from the
experience

What can I learn from this?

You can see in this diagram concrete experience is about the teacher trying to describe and
explain what happened. And from this list leads into reflective observation this is the first
reflection why did that happen and why did it happen that way. This leads into the idea of
abstract conceptualization or in other words what can I learn from this, what the theory tells me

about what happened and how can I mix the two together.

And from abstract conceptualization this leads into active experimentation. Or in other words the
teacher put it in putting into practice something in order to change the situation. And of course,

from active experimentation. We get more concrete experience which again leads into the cycle.

Components of Kolb’s Model Applied to RP

Concrete Experience
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So, concrete experience is very often seen as. The starting point when reviewing the cycle
although because it's a cycle the teacher can actually enter at any particular point. For example,
the reflective practitioner could start with abstract conceptualization which would lead into
active experimentation and then concrete experience. But concrete experience gives a very

hands-on starting point for the teacher very practical.

Although this model can be entered at any point concrete experience for the teacher is a very

convenient place in a very immediate place to start the reflective practice process.

Reflective Observation

Reflective observation is that first level of reflection initially thinking well why did have that
happen trying to understand their concrete experience, trying to rationalize it. And it also gives
the teacher that point to stop and to think. With this model there's no reflection in action and

no reflection on action there is just observation of the process that took place.

Abstract Conceptualization

And then this leads into abstract conceptualization. A little bit of a difficult word but in principle
very simple to understand. It's trying to understand what has happened in relation to theory or to
what the literature is telling us should be taking place. And therefore, it's making a cognitive
connection with the practical experience. It is looking for connections between theories, actions,

feelings and all the experiences that happen in the classroom.

Active Experimentation
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And of course, with all of these cycles. We see there has to be some action involved otherwise
reflective practice and has no point. So, in this cycle we can see that after abstract
conceptualization the teachers move into a process of experimentation. And experimentation
suggests more than action it is about trying something to see if it works it might fail which is
why the cycle leads then back into concrete experience. So, the whole process is again more of a

spiral rather than just one cycle the spiral means that the cycle is continuous never-ending.
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Topic 28
Foundation Models 4: Greenway’s 3-Stage Model (1995)

Greenaway’s 3-Stage Model (1995)

Let's look at Greenway’s three stage model. It's a very popular model. And simply called the
plan do review model. The starting point I suppose is to talk about do have an experience in the
classroom. This leads into review of that experience and then planning the next steps in teaching

planning the approach that you will take. And we can look at this in terms of a model again.

Foundation Models 4: Greenway’s 3-Stage Model (1995)

/N

Very simple. Plan to review, doing something and reviewing thinking about it planning. The

REVIEW

PLAN

next action and then doing the next action.

Benefits of Greenaway’s 3-Stage Model

There are benefits to this model.

e Of course, one benefit is it's very simple easy to apply model.

e And because it's focused entirely in action. It's grounded in teacher’s everyday

experience and that gives it a lot of value gives it a lot of meaning for the teacher.
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e And because it's a very simple model it's also very quick to do it's not at all time
consuming and for especially for the beginning teacher it has a lot of benefits over the

more complex models. Because it's much easier to understand and apply.

e And what we're what we're actually looking at with this model therefore is something

which can be practiced in schools very quickly very easily.

When to Use

‘Plan —Do- Review”

e What you actually need to do with this model is to think of it in very practical terms. It is
a model for continuous development of course. It's especially useful for new teachers. Or
if you're starting with a new class of students are beginning a new term in school.

e And it's especia